Interpretations and Implementations of Compulsory Free Enterprise Education in Utah Public High Schools by Campbell, Marsha M.
Utah State University 
DigitalCommons@USU 
All Graduate Theses and Dissertations Graduate Studies 
5-1977 
Interpretations and Implementations of Compulsory Free 
Enterprise Education in Utah Public High Schools 
Marsha M. Campbell 
Follow this and additional works at: https://digitalcommons.usu.edu/etd 
 Part of the Finance Commons 
Recommended Citation 
Campbell, Marsha M., "Interpretations and Implementations of Compulsory Free Enterprise Education in 
Utah Public High Schools" (1977). All Graduate Theses and Dissertations. 1652. 
https://digitalcommons.usu.edu/etd/1652 
This Thesis is brought to you for free and open access by 
the Graduate Studies at DigitalCommons@USU. It has 
been accepted for inclusion in All Graduate Theses and 
Dissertations by an authorized administrator of 
DigitalCommons@USU. For more information, please 
contact digitalcommons@usu.edu. 
INTERPRETATIONS AND IMPLEMENTATIONS OF COMPULSORY FREE ENTERPRISE 
EDUCATION IN UTAH PUBLIC HIGH SCHOOLS 
by 
Marsha M. Campbell 
A thesis submitted in partial fulfillment 
of the requirements for the degree 
of 
MASTER OF SCIENCE 
in 
Business Education 
Major Professor t • 
Dean of Graduate School 
UTAH STATE UNIVERSITY 
Logan, Utah 
1977 
ii 
ACKNOWLEDGEMENTS 
The Utah Council on Economic Education, under the direction 
of Mr. Boone Colegrove, agreed to fund this project concerning economic 
education in Utah. I would like to express thanks to Dr. Glen Marston 
for directing me to this source of funds and to Mr. Boone Colegrove 
for assistance in: obtaining the funds. 
To Dr. Lloyd Bartholome I express appreciation for constructive 
criticism of the project and for his sense of humor. I thank Dr. Ed 
Houghton for his help in getting the project started and I thank 
Dr. Charles Parker for helping finish the project. 
I also thank my typist Vicki Virgin and my editor Terri Houghton 
for their help. A big thanks to office mates Cyndi Krebs and Ron 
Houghton for their help in lessening the pain. 
A final thanks goes to my husband, Jim, for his patience and 
ability to keep me smiling. 
Marsha M. Campbell 
TABLE OF CONTENTS 
ACKNOWLEDGEMENTS • 
LIST OF TABLES . 
ABSTRACT ... 
Chapter 
I. INTRODUCTION 
Statement of the Problem • . 
Purpose of the Study • . 
Need for the Study • • 
Scope and Limitations. • . 
Definition of Terms •• 
I I • REVIEW OF LITERATURE • 
Economics Education: 
Needs • • • • 
Deficiencies. • 
Goals . • . • • 
Needs, Deficiencies, and Goals 
Studies on Economic Understandings • •• ••• • 
Barfuss Study . . . • • • 
Worthington Study . . . • • • . 
Welling Study • . • • • • • • 
Studies Concerning Economic Understanding and 
Certain Factors • 
Smith Study . • . • • • . • • . • . • 
Claar Study • • • . • • • • • • . • 
Studies on Curriculum and Teacher Needs. 
Boddy-Tocco Study • . • 
Highsmith Study • . • • . • 
Dawson-Davison Study ••• 
Studies on Goals and Concepts. • . • • • • 
Horton-Weidenaar Study (197~) . 
Horton-Weidennar Study (1976) 
McElroy Study • 
Shaw Study. • • • • • • • . • 
Page 
ii 
v 
x 
1 
3 
4 
5 
9 
10 
12 
12 
12 
13 
15 
18 
18 
20 
21 
22 
22 
24 
26 
27 
28 
29 
30 
30 
32 
34 
40 
iii 
Chapter 
State-Wide Studies. 
Se1im Study . . . • • • . 
Ramsett Study • • 
Highsmith -Lewis Study . .••. 
Study on Methodology· • • . • • . 
Marston-Lyon-Knight Study • 
National View on Economic Education • . 
Summary . . . 
III. PROCEDURES •.. 
Preliminary Information . 
Survey Development ••• 
Questionnaire Construction. 
Pilot Test of Questionnaires 
Data Collection • • • • • • • 
Tabulation and Ana1y zation of Data 
IV. FINDINGS •.•.•.•• 
Administrators Survey 
Guideline Interpretation. 
Program Implementation Approach . • . • 
Approach Justification. • 
Attitudes on Nonfunding 
Ins truc tor Survey . . . . 
Courses Taught. . • • • 
Course Content. . 
Material Usage. . • • • . 
Methodologies . . . • . • . • . • • • • 
Instructor Academic and Economic Education Background 
Comparative Responses .. .. ~ ,~. '" • ~ .. , . -, 
Participant Comments, • " t t "0 .. , • '" '\ .0 ~ .0 • • 
S u1Dl1la ry • .. • " • ~ ", . ~. "- ~ . , " , .. . 
V. SUMMARY, CONCLUSIONS, RECOMMENDATIONS, AND DISCUSSION 
SU1Dl1la ry • . , . .. . ~ • , . ~ • t " , • 
Conclusions, . . . • • ~ ~ , . . ., ~ ~ ., 
Recommenda tion~ .. t .. ~ • ~ , \ , • • 
Rec01Dl1lendations for Further Stud~ . t • 
Discussion. . • . 
LITERATUR,E CITED. • 
APPENDICES. • . • • . . ., . .. .. . . 
-.: ~ . . •. . 
.. . 
• • 4.: ~ • • ., '. 
"! e. " .. 
iv 
Page 
42 
42 
44 
45 
47 
47 
49 
52 
53 
53 
53 
54 
54 
55 
56 
60 
60 
61 
69 
71 
72 
85 
85 
89 
93 
102 
106 
121 
133 
136 
137 
137 
138 
141 
142 
142 
143 
147 
LIST OF TABLES 
Table 
1. Responses indicating administrators' sources of initial 
information about requirements of Senate Bill 203. . • . . 61 
2. Interpretations of the required instructional offering 
of Senate Bill 203.. . • . . . . . . . • . • . • 63 
3. Breakdown of interpretations of required instructional 
offering of Senate Bill 203, for those indicating two 
or more responses. . . 
4. Relationship of source of initial information about 
requirements of Senate Bill 203 compared to interpretations 
63 
of required instructional offering . . • • . . • . • • • . 64· 
5. Interpretations of the requirement of Senate Bill 203 on 
the use of materials prescribed by the state superintendent 
of public instruction. • • • • . • • . • . • • . • . 65 
6. Relationship of source of initial information about 
requirements of Senate Bill 203 compared to interpretations 
of materials usage requirements. • . . • . , • . . • . . . 66 
7. The interpretations of administrators of the time schedule 
for implementing instruction for economic principles 67 
8. Relationship of source of initial information about 
requirements of Senate Bill 203 compared to interpretations 
of time schedule for program implementation. • • . . • . • 6.8 
9. Who will be developing the econOrili·c education program 
that is being implemented or will be implemented • • ~ . . 70 
10. Breakdown of the development of economic education 
programs implemented • • . . . 70 
11. Who justified the approach used to develop the economic 
education program that will be implemented ...•.. 71 
12. Breakdown of the justification of the economic education 
program. . . • 72 
13. Whether more classes containing economic education should 
be offered . . . . . . . . . . . . . . . . . . . . . . . . 73 
v 
Table 
14. 
15. 
16. 
17. 
18. 
19. 
20. 
21. 
22. 
23. 
24. 
Responses to statement regarding increased offering 
of classes containing economic education and why more 
such classes have not been offered 
Breakdown of why more classes containing economic 
education have not been offered •• • •. • .. • • 
Responses to statement regarding instructor participation 
in workshop or in-service training for economic 
education.. ~ • ~ ~ • • , • • ~ • ~ ~ , ~ 
. ": . -
Responses to statement regarding reasons for lack of 
participation in workshop or in-service training for 
economic education. 
, ·0 .. .. ., -.. .. , t!. ., t • .-~~.,. 
Responses to statement regarding a lack of development 
of curriculum in the area of economic education .. 
Breakdown of the lack of curriculum development in the 
area of economic education. • . • • • • • • • • • • • • • 
The reasons why there is a lack of curriculum development 
in the area of economic education. • •. • • • • • 
Breakdown of reasons why there is a lack of curriculum 
development in the area of economic education. • • . • 
Responses to statement regarding a lack of development of 
materials for economic education • . • . . . . . • . • . • 
Breakdown of the possible lack of development of materials 
for economic education. • • . • • • • • • • • • • • • • • . 
Reasons for the lack of material development for economic 
education if indicated by Table 22. • ••••..••••. 
25. Breakdown of reasons for the lack of material development 
for economic education. 
26. Responses to statement regarding the possibility of 
offering an adequate economic education program without 
vi 
74 
74 
75 
76· 
77 
78 
79 
79 
80 
81 
82 
82 
additional funding . • • • • • • • • • . • • 83 
27. Features that need to be added to district programs before 
administrators believe that the program would be adequate.. 84 
28. Breakdown of features that need to be added to district 
economic education programs to become adequate • • • • • 85 
Table 
29. Relationship of possibility of an adequate program 
without funding compared to needed features for program 
vii 
Pag~, 
adequacy. • . . . 0 • • • • • • • • • • •• ••• 86 
30. Classes taught entirely devoted to free enterprise 
education. • • . • • • • • . • • . • • 87; 
31. Length of classes devoted to free enterprise education. 88 
32. Classes taught containing units, sections, or an 
integration of economic concepts. • . • • • • • • • • • • • • 89 
33. Breakdown for classes taught containing units, 
sections, or an integration of economic principles. • • • . • 90 
34. 
35. 
How much is taught concerning what economics is 
about, how one thinks about economic problems .• 
How much is taught concerning the nature of economic 
problems of wants, scarce resources, the need for an 
economic system. . . . • • . • . . • . • . 
36. How much is taught concerning the basis of the decision 
in the U.S. of what, how, and how much to produce and 
90 
91 
who will receive the goods .•.•••••••••••••• 0'92 
37 • How much is taught concerning the economic growth and 
stability. • . • • • . • .• ...•• • • • . • • • • . 92-
38. How much is taught concerning the distribution of 
39. Haw much is taught concerning the U.S. in the world 
40. 
41. 
economy. • • . . . • • • • • 
How much is taught concerning other economic systems, 
including communistic and other democratic societies • . 
Usage of a textbook ..••••.•..•. 
94 
94 
95': 
95 
42. Breakdown of usage of a textbook. . • . • . • • • • • . • • • 96 
43. Texts being used for teaching economics classes. • 96 
44. The frequency of text use. . • . . . . • . • . • 98 
45. Supplementary materials being used •...•..•••..• 99 
46. Breakdown of supplementary materials being used. • • • • • • 100 
Table 
47. Sources of materials for economic education. • 101 
48. Breakdown of sources of materials for economic education •• '102 
49. Rankings of methods of instruction in economic education 
by absolute frequency counts. • • • • • . • • • • • • •• 103 
50. Rankings of methods of instruction in economic education 
by percents. • • • . • • • • • • 104 
51. Other methods of instruction indicated by instructors 
teaching economic principles. • • • 105 
52. Undergraduate majors of instructors of economic 
education. • • • • • . . • . • • • • • . • 107 
53. Breakdown of undergraduate majors of instruction of 
economic education. • • • • • • • • • • • • • 107 
54. Quarter hours earned beyond the bachelor's degree 
indicated by instructors of economic education. • 109 
55. Majors of instructors \vith rmstcr'o dc~recs . . . III 
56. 
57. 
Quarter hours earned beyond the masterf·s degree 
indicated by instructors of economic educa,tion .. t ... 
Quarter hours earned in specific economics, c1ass'es 
by instructors of economic education, .. ~ • , , 
" '. ~ .. 113 
.. . ~ .. 115 
58. Participation in summer workshops. or in-service. training 
for economic education, , ..... _ to .. \, ~ ,. ", " to \ , , • " 117 
59. Reasons for not attending workshops in economic education . 118 
60. Breakdown of reasons instructors of economic education 
have not attended workshops or in-service training. •• 119 
61. Years of teaching experience of instructors of 
economic education .. 119 
62. Department of instruction of teachers of economic education 120 
63. Breakdown of department of instruction of teachers of 
economic education. .. • . • . . • . • •• •••• • 121 
64. Workshop or in~service training participation compared to 
content in courses, by column percents .............. 123 
viii 
Table Page 
65. Class content (what economics is about, how one thinks 
about economic problems) compared to means of quarter 
hours of specific economics classes completed by instructors 126 
66. Class content (the nature of economic problems of wants, 
scarce resources, the need for an economic system) compared 
to means of quarter hours of specific economics classes 
completed by instructors • . . • • • • • . • • • • • . • . • 127 
67. Class content (basis of the decision in the u.s. of what, 
how, and how much to produce and who will receive the goods) 
compared to means of quarter hours of specific economics 
classes completed by instructors . • . . • • • • • . • • ~ • 128 
68. Class content (economics growth and stability) compared to 
means of quarter hours in specific economics classes 
completed by instructors , • . . . . • • . . . . . . . • . . 129 
69. Class content (distribution of income) compared to means of 
quarter hour~ in specific economics classes completed by 
instructors. . • . • • • • • . • . . . • •• • 130 
70. Class content (the U.S. in the world economy) compared to 
means of quarter hours in specific economics classes 
completed by instructors . . . . • • . . . . . • • •. . 131 
71. Course content (other economic systems, including communistic, 
and other democratic societies) compared to means of quarter 
hours in specific ecollDmics classes completed by 
instructors. • . . • . • • • . . • . • • . • . • • • 132 
ix 
ABSTRACT 
Interpretations and Implementations of Compulsory Free Enterprise 
Education in Utah Public High Schools 
by 
Marsha M. Campbell 
Utah State University, 1977 
Major Professor: Dr. Lloyd Bartholome 
Department: Business Education 
The Utah legislature passed Senate Bill 203 in 1975, requiring all 
x 
public secondary schools to offer instruction on the essentials and bene-
fits of free enterprise. The problem is that no evaluation has been made 
to determine if the specific requirement is being fulfilled. The purpose 
of this study is to determine interpretations and implementations of 
Senate Bill 203. Questions in four areas were studied. 
1. Administrators: (a) how did administrators of the districts 
interpret the guidelines, (b) how did the administrators decide upon the 
approach followed, (c) how did the administrators justify the approach 
followed, (d) what instructional materials did the administrators decide 
to use to fulfill the bill requirements, and (e) what are the attitudes of 
the school systems' administrators about nonfunding of instruction on the 
free enterprise system. 
2. Courses: (a) what courses are being taught, (b) do the courses 
contain content in the seven areas described as essential by the National 
Task Force, (c) what are the materials being used or being sought for use 
in conjunction with the materials prescribed by the state superintendent 
of public instruction, and (d) what teaching methods are being used for 
instruction of free enterprise. 
xi 
3. Instructors: (a) what are the qualifications of the instructors 
teaching the classes in free enterprise and (b) what are the instructors' 
backgrounds in economic education. 
4. Comparative responses: (a) does the stated use of materials by 
instructors compare with the stated use of materials by administrators and 
(b) how do instructors' academic and economic education backgrounds relate 
to conditions in the courses taught. 
The survey covered the entire state of Utah and an overall 92 percent 
return was achieved. Conclusions drawn from findings are as follows. 
The administrators generally interpreted the guidelines to mean that 
economic principles should be injected into current courses. Over half of 
the administrators interpreted the guidelines to mean implementation by 
fall, 1977. Another quarter of the number of administrators indicated that 
the instructional requirement was to be implemented immediately. 
The approach to be followed for determining the fulfillment of the 
requirement will basically be organized by instructors. An almost equal 
number of programs will be organized under a cooperative effort of local 
school personnel. The approach being followed was justified largely by 
curriculum directors, school boards, or a combination of other local 
school administrators. 
Concerning the use of state prescribed materials, the majority of 
the administrators believed that the materials could be used for references 
but few indicated that the materials must be used to structure the free 
enterprise instruction. 
The lack of interest was indicated as a reason for more classes in 
economic education not being offered, for little workshop participation by 
instructors, and for lack of curriculum development. 
xii 
It was indicated that present economic education programs are not 
sufficient, and that adequate programs are not possible without additional 
funding. 
There are few classes being taught in Utah entirely devoted to free 
enterprise. When the principles are integrated into classes, those classes 
are social studies, business education and other vocational education 
classes. The content specified by the National Task Force is generally 
indicated a third of the time to be taught very little or not at all. Half 
of the state's economic education instructors are teaching those concepts 
some of the time. Very few instructors completely cover the concepts. 
Texts used in economics classes are of a wide variety. The main 
materials in teaching free enterprise concepts are textbooks. Methods of 
instruction are mostly lecture and large group instruction. 
Most instructors of free enterprise education have social studies or 
business education undergraduate majors. Few graduate degrees have been 
earned. A low number of instructors have taken economics classes. Also, 
few have participated in workshop or in-service training. The biggest 
reasons were lack of funding and lack of time. Over half of the instruc-
tors have been teaching for over 10 years and over half belong to the 
social studies department. 
Instructors with more in-service or workshop training are more likely 
to teach an economics class and cover the concepts indicated by the Task 
Force more thoroughly. Instructors with strong basic economics were 
also more likely to cover the Task's Force concepts more completely. 
(171 pages) 
CHAPTER I 
INTRODUCTION 
In recent years, educators of this country have realized the 
need for economic education for the country's citizens. Weston L. 
Gentner expressed the reasoning behind the need. 
Economic understanding is essential if we are to meet 
our responsibilities as citizens and as participants in 
a basically private enterprise economy. 
The economic role of government and the complexity of the 
economic issues with which it deals have grown enormously 
in the last fifty years. Since the effectiveness of 
democratic government depends on the capacity and under-
standing of the people more of our people must know more 
about our economic issues objectively and rationally. 
(Gentner, 1972, p. 2) 
Educators have concluded that there is a lack of understanding 
on economic issues. They have drawn this conclusion from results of 
economic competency tests. The tests generally given are "The Test of 
Economic Understanding" and "The Test of Understanding of College 
Economics." The results of the tests have caused concern among educators. 
Dr. Phillip Saunders, from Indiana University, has performed 
extensive research in thE> economic education area. "The Test of Economic 
Understanding" was administered to a nation-wide sample of social studies 
teachers, who graduated from college approximately eight years before 
the test was administered. The teachers scored a mean of 34.1 on a 50-
item multiple choice test. Immediately after completing a one year 
course in economics, college sophomores scored about 41. This compares 
with a norm of 29.7 for high school seniors after completing a one 
semester course. (Saunders, 1971, p. 8) 
Dr. Saunders stated: 
Some of the differences may be interesting ones. But any 
way you look at it, the results are discouraging. Our high 
school students do not know much about the economy in which 
they live. Their teachers, on the average, do not know very 
much more. And college sophomores and inservice teachers who 
have recently studied economics still fall short of getting 
all of the questions right on a very basic test. (Saunders, 
1971, p. 9) 
This need for economic competency is compelling. By June, 1973, 
Texas, Alabama, and Arizona legislatures had passed laws requiring 
economic education. By January, 1977, five more states had passed 
legislation requiring free enterprise education. These laws, however, 
do not specify what should be taught or what qualifications the 
instructors should have to teach classes in economics. (Joint Council, 
1973, p. 2) 
Although legislators in all states have not passed legislation 
to require economic education, they are aware of the problem. 
Within the last ten years, about one-fifth of all states 
in the United States have conducted at least one survey 
on the status of economic education, within their respective 
secondary school systems. (Cisarelli, 1969, p. 14) 
A study in Oregon estimated that only 30 percent of the high 
school seniors planning to go to college plan on taking a ~ourse in 
economics. That means that 70 percent have to get their economic 
education while in high school. (Thompson, 1969, p. 34) In North 
Dakota, a study on teacher preparation for economic classes showed 
that only 22 states require formal preparation by the teachers to 
teach the economics class. (Ramsett, 1971, p. 1) 
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There have been several studies conducted regarding the economic 
competencies of high school students in Utah. In a study hy Worthington, 
in 1967, the economic understandings of Sky View High School graduates 
were inventoried. 
One of Worthington's conclusions was that the achievement of Sky 
View High School graduates was low compared to the national norms. 
(Worthington, 1967, p. 65) Johnson conducted a similar inventory of 
economic understanding of Washington County, Utah, high school seniors 
in 1968. Similar conclusions were made, indicating that seniors were 
below the national norm on economic understanding. (Johnson, 1969, p. 21) 
In a recent dissertation (1976) completed by June Strate Welling, 
173 students in eight schools in Utah participated in a study of 
personal economic understanding. One of Welling's conclusions was that 
Utah students scored lower than the national norm in the understanding 
of personal economic principles. (Welling, 1976, p. 78) 
Statement of the Problem 
With the recent passage of Senate Bill 203, the state of Utah is 
now requiring all Utah public secondary schools to give instruction 
on the essentials and benefits of the free enterprise system. 
Senate Bill 203, an act enacting section 53-14-7.5, was passed 
in July, 1975. The bill stipulates: 
All public high schools shall give instruction on the 
essentials and benefits of the free enterprise system. 
Instruction shall be given in accordance with the course 
of study prescribed by the state superintendent of public 
instruction. The state superintendent of public instruction 
shall prescribe teaching materials for the instruction. 
The problem is that an evaluation has not been completed to 
determine if the requirements under Senate Bill 203 are being followed. 
Purpose of the Study 
The purpose of this study is to determine interpretations and 
implementations of Senate Bill 203 in the secondary schools of Utah. 
Questions in four specific areas of concern were studied. 
1. Administrators 
a. How did the administrators of the districts interpret 
the guidelines? 
b. How did the administrators decide upon the approach they 
followed? 
c. How did the administrators justify the approach followed? 
d. What instructional materials did the administrators decide 
to use to fulfill the bill requirement? 
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e. What are the attitudes of the school systems' administrators 
about nonfunding of instruction on the free enterprise 
system? 
2. Courses 
a. What courses are being taught? 
b. Do the courses contain content in the seven areas described 
as essential by the National Task Force? 
c. What are the materials being used or being sought for use 
in conjunction with the materials prescribed by the state 
superintendent of public instruction? 
d. What teaching methods are being used for instruction of 
free enterprise? 
3. Instructors 
a. What are the qualifications of the instructors teaching the 
classes on free enterprise? 
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b. What are the instructors' backgrounds in economic eduation? 
4. Comparative Responses 
a. Does the stated use of materials by instructors compare 
with the stated use of materials hy administrators? 
b. How do instructors' academic and economic education 
backgrounds relate to conditions in the courses taught? 
Need for the Study 
A need for economic education has been shown. At times, little 
is done abut fulfilling a need until action is initiated by 1egis1a-
tion. Attention has been given to the lack of economic understanding 
on the part of students in Utah high schools. What will be done? 
Two majors problems appear. First, the studies cited in this paper 
indicate that there is a lack of teachers qualified and/or willing to teach 
economics. This stems from their lack of preparation. "But the most import-
ant factor in achieving economic literacy is the teacher. H (Joint Council~ 
1976, p. 5) In agreement is G. L. Fersch, who comments: 
Our first objective is 
garten through college 
and their part in it. 
economic background of 
1974, p. 54) 
to teach youngsters - from kinder-
graduate - about our economic system 
We feel the key is building up the 
the teachers. (Reading, 'Riting, 
Who is the instructor that needs this background? In other words, 
what content area instructor is most likely to be teaching economic 
education? The business teacher? 
One problem we've run into is that, while teachers seem 
ready and willing to help, very few of them have the basic 
educational background or business experience to teach a 
course in free enterprise. 
The point is that often business educators have not fully 
supported or utilized council and center programs and 
services. This, in turn, has created a situation where 
many center and council directors automatically associate 
economic education with social studies education. (Boardman, 
1975, p. 27) 
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Many see the social studies teacher as the one who will be teaching 
economics. The same problems of lack of preparation are seen in that 
discipline, too. "Of the fifty states, only sixteen require an 
elementary course in economics to qualify for teaching high school 
social studies, the area where most students get their economics." 
(Olsen, Price, Swearington, Garrison, Yerian, & Bahr, 1963, p. 2) 
Not only do most states not require economics for social studies 
teacher education, but most teachers do not opt to take any economics. 
Social studies teacherstacademic backgrounds still reflect 
the strong influence of history with minimal work in 
social sciences. Fewer still have any background in 
economic analysis. As a result, the assumption can 
properly be made that if students are to develop any 
skill and knowledge in economics the input of the 
teacher is minimal. (O'Neil & Newton, 1975, p. 274-275) 
Perhaps the lack of desire could be explained by a recommendation 
from questionnaire results analyzed by M. A. Selim, of St. Paul. 
If adequate preparation is the reason most respondents 
enjoy their favorite course, and lack of sufficient pre-
paration was the primary reason for not enjoying a particular 
subject, it seems logical to provide teachers with more 
curriculum materials and training in the various disciplines, 
especially economics. This is particularly true now that 
economics has achieved the status of an "accepted" course 
in the curriculum. (Selim, 1974, p. 11-12) 
In respect to mandated courses, teacher preparation is discussed. 
Although the requirement of a particular course may not 
be the answer to getting young people to be able to think 
intelligently about business economic matters, the lack 
of preparation of teachers in the area of economics is 
largely responsible for inadequate learning about business 
economic matters in the general field of social studies. 
(Olsen et aI, 1963, p. 2) 
The second problem is the ineffectiveness of the instruction that 
is currently available, although the cause is not known. James Phillips 
raises the questions - How do you know when students have attained a 
satisfactory level of economic understanding? Do educators clearly 
define goals students are to attain? Specifically, he states: 
Learning is to be much improved if learning goals are 
clearly stated to the student. Specifically, such a 
statement should include (a) the situation in which 
learning behavior is to occur, (b) a precise description 
of the behavior expected, (c) the object or goal of the 
behavior, and (d) a specified criterion performance goal. 
(Phillips, 1972, p. 112) 
There is also a need for critical thinking skills development 
rather than memorization. Saunders says: 
Most economic studies currently being learned are wrong, 
however, and must be changed. A strong case for teaching 
basic analytical skills rather than a particular body of 
subject matter, is presented. These skills enable students 
to study other special problems or concerns as well as 
economics. The study of economics can aid decision making 
and analytical skills in re~l world problems. (Saunders, 
1971, p. 1) 
In a study conducted by Karl Worthington in 1967, conclusions 
specific to Utah are cited. 
The "no economics group" from Sky View scored nearer the 
national sample achievement than the "economics group" 
from Sky View scored, compared to the achievement of the 
norm group. (Worthington, 1967, p. 66) 
Worthington further stated that in some areas of instruction in 
economics, understanding is confused by the instruction rather than 
improved. (Worthington, 1967, p. 66) 
Following are three conclusions listed by Gloria Barfuss in a 
study of economic achievement of high school students in Utah. 
a. Utah secondary school students possess a very limited under-
standing of basic economic principles considered essential to economic 
literacy by the National Task Force. (Barfuss, 1972, p. 4) 
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b. Completion of a course in Economics contributes very little 
to the economic understanding of Utah secondary school students. 
c. Economic competency of Utah students who have completed a 
course in secondary school Economics or General Business is lower 
than high school students, in general, throughout the nation who have 
had no such instruction. 
Educators in the state of Utah are aware of problems concerning 
students' lack of economic understanding. In a 1976 report from the 
Utah State Board of Education, on Teacher Education Programs, members 
of the Board recommended the following to Utah State University. 
The Department should carry out a study to determine the 
specific needs of teachers currently teaching economics 
in the public schools. The result of such a study could be 
utilized to determine the content of the courses currently 
being required of economics majors. (i.e. theory vs applied). 
(Talbott, 1976, p. 59) 
This certainly implies that better teacher understanding of 
economics is necessary before better understanding by students can 
be expected. 
The state of Utah has passed a new law, Senate Bill 203, 
requiring education on the free enterprise system. There is a need 
to study what is being done and what will be done to fulfill that 
educational requirement. 
Are the two major problems of teacher qualification and ineffec-
tive instruction evident? What other problems might be found that 
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could be corrected to help students achieve the necessary understandings 
in economics? 
This study will address itself to the interpretations and imple-
mentations of Senate Bill 203 on the secondary schools in Utah, to 
help find and correct the above mentioned problems. 
Scope and Limitations 
This study will include all the school districts in the state 
of Utah. 
Administrators participating in this survey will be those who 
were instrumental in the initial interpretation and implementation 
of Senate Bill 203 in that administrator's school district. The 
administrators are not identified by the bill according to district 
position. 
Selection of instructors for this study will be at the dis-
cretion of the superintendent of each district or of the principals 
of the high schools. Those instructors are not identified by educa-
tional position. 
This study could be limited in the following ways: 
a. Questionnaires may not be returned, making a survey of the 
entire state incomplete. 
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b. Questionnaires may not reach the intended people. This may 
result from the fact that superintendents or principals of the schools 
may not correctly identify the appropriate administrators and instructors 
as survey respondents. 
c. Questions on the survey instruments may be misinterpreted or 
misunderstood by persons answering the questionnaire, giving invalid 
data. 
Definition of Terms 
For this study, several terms must be defined. They are as 
follows: 
Administrators: Superintendents, assistant superintendents, 
curriculum directors, principals, assistant principals, and others 
performing the administrative duties in the school district. 
School District: Those divisions of the state forming an edu-
cational unit. Each district has disti.nct administrators and is 
a separate entity from any other school district. There are 40 
school districts in Utah. 
Economics: That body of knowledge that deals with the way a 
society organizes itself to solve the universal problem of unlimited 
human wants and scarcity of resources in relation to these wants. 
Because it involves human behavior, it is classified as a social 
science. (Daughtery, 1965, p. 382) 
Economic Understanding: Knowledge of, and ability to apply, 
economics concepts and patterns of economic logic/reasoning; an 
analytical approach to and comprehension of public economic issues. 
(Phillips, 1972, p. 112) 
Free Enterprise Education: Education with a purpose of 
instruction of the economic system characterized by private or cor-
porate ownership of capital goods, by investments that are determined 
by private decisions rather than state control, and prices, production, 
and the distribution of goods that are determined in a free manner. 
(Shofstall, 1972, p. 2) 
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Economic Education: Activities which promote wider understanding 
of basic economic principles and their possible application, as a matter 
of general education. (Horton and Weidenaar, 1976, p. IlIA-I) 
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Relevant Courses: Those courses identified by the school districts' 
administrators as those courses being taught to fulfill the requirement 
of free enterprise education under Senate Bill 203. 
Senate Bill 203: An act enacting section 53-14-7.5, requiring 
all public high schools to give instruction on the essentials and 
benefits of free enterprise systems. The Bill was passed in July, 1975. 
Adequate Economic Education Programs: Adequate programs in 
economic education means that there are qualified instructors, relevant 
materials, and appropriate curriculum offerings. 
CHAPTER II 
REVIEW OF LITERATURE 
Literature relevant to the investigation of the impact of Senate 
Bill 203 falls into two major categories. 
The first category is the general discussion of economic education, 
its needs, deficiencies, and goals. This is followed by studies on 
economic deficiency, curriculum and teacher needs, goals, methodologies, 
and state-wide studies. For this category, the major sources of infor-
madbnwere periodicals , textbooks, journals, theses, and dissertations. 
The second category relevant to the discussion of Senate Bill 203 
and free enterprise is a review of national interest in economic edu-
cation. Because this is a base study of economic education in Utah, 
it is important to know the progress of other states regarding economic 
education. The major sources of information for this section are the 
state governments, periodicals, and journals. 
Economic Education: 
Needs, Deficiencies, and Goals 
This section will begin with a general background of the needs, 
deficiencies, and goals of economic education, and continue with studies 
in the same area. 
Needs. The needs for economic education are many. A reference 
of Keith Funston is cited. "The American economy is the eighth wonder 
of the world; the ninth wonder is the economic ignorance of the 
American people." (Dawson, 1975, p. 19) 
A double digit inflation rate, a money wage increase rate of 
8.1 percent, unemployment of 5.8 percent [in 1974-75], food and fuel 
shortages in the world .•. and most Americans are not able to make the 
personal and political decisions that are truly economic decisions. 
(Dawson, 1975, p. 19) 
In the American system, student~ must understand those facts 
that affect both their own economic condition as well as 
the standards of living among the world economy. 
Effective participation in the economy as a consumer and 
producer of goods and services requires understanding of 
personal and world economics and the relation of govern-
ment to the economy. (Educational Goals; 1"972 p. 9) 
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There is an increasing awareness of the needs for economic understandings, 
for all Americans. 
That there is a pressing need to develop this popular 
awareness [of economic facts of life] is obvious to everyone 
in business, industry, and education - and it is to be hoped, 
to appropriate officials in government. (Jaicks, 1976, p. 169) 
Deficiencies. How well are these needs being met? Available 
studies show that there are many deficiencies. 
In a national sample of 15,000 junior high school students taking 
a simple economics test in 1973, only 50 percent were able to tell the 
difference between the economies of the u.s. and the U.S.S.R. Only 29 
percent could identify the capitalist system. (Committee for the Develop-
ment, 1974, p. ~9) 
The Joint Council on Economic Education, in 1973, based the 
following on a national sample of 21,000 high school students. A test 
of simple facts and concepts thatseerned essentiaL for any citizen 
in the free enterprise system was administered. Fifty percent of the 
students could not distinguish between collectivism and free enter-
prise. (Dumke, 1976, p. 727) 
In a study by the Opinion Research Corporation of teenagers 12-17, 
two out of three teenagers thought the best way to increase worker 
standards of living was to receive more of the company profits. Also, 
two out of three students thought that the average manufacturing 
company's dollars went mostly to the owners. (Dumke, 1976, p. 728) 
There is an apparent deficiency of economic understanding, as 
shown by these studies. It seems that help needs to come from the 
education system. In a speech by Frederick Jaicks, he cites that most 
curricula is treated obscurely and mysteriously. According to sta-
tistics, only one in six students is exposed to a course of economics 
in high school. (Jaicks, 1976, p. 171) 
The U.S. Office of 'Education reported in 1962, that only 26.4 
percent of the secondary schools offered an economics course, and then 
only 7.1 percent of the students in those schools took the course. 
The only way students can get more economics is to offer more economics 
in the schools. (Dumke, 1976, p. 728) 
The general situation found in the school systems shows these 
deficiencies. (Dumke, 1976, p. 723) 
1. Economics is not included in the curriculum that is actually 
taught. 
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2. Most teachers have no, or highly inadequate training in 
economics. Those teachers without economic training know little more 
economics than their students. Still, they ar~ expected to provide 
adequate instruction. 
3. Most texts that should contain economics, contain no or 
inadequate economics. 
4. Schools have virtually no key resource people (professional 
economists specializing in economic education). There are only 115 
organized Centers for Economic Education in the nation. 
Accompanying these deficiencies, Dumke cites three major diffi-
culties for economic education. (Dumke, 1976, p. 728) 
1. Fragmentation. Most efforts are in the schools, not at 
universities or for adults. Education at the school level is not 
organized. 
2. Lack of integrated delivery systems. Materials available 
are not put into use because of the lack of knowledge of their avail-
ability. 
3. Pilot program syndrome. Pilot programs are begun enthusias-
tically but are not carried forward comprehensively. 
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Dumke states that the best course of help is the Centers of Economic 
Education found at campus levels with trained professional economic 
educators. 
Goals. We have looked at the needs and deficiencies of economic 
education. What are the plans or goals of educators in remedying these 
situations? Most of the goals are not new. 
Early in the 1940's in an effort to avoid the economic 
dislocation historically associated with the cessation of 
hostilities, a group of businessmen formed the Committee for 
Economic Development. Very early the committee decided to 
use its resources for educational purposes. The goal was 
to increase the economic awareness of the American people. 
As a result the Joint Council, an independent, nonprofit 
educational agency, was formed by industrialists, business-
men, and representatives from labor and agriculture who 
were concerned about the economic ignorance of the public. 
The backbone of the Joint Council on Economic Education's 
systematic improvements is the network of state and locally 
affiliated councils that work with schools and colleges 
at a grass roots level. (Scheer, 1974, pp. 66-67) 
Dawson believes that the economics education movement is not 
intended to make economists out of everyone. Students are not to 
become professional economists using technical jargon and sophisti-
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cated theoretical discourse. (Committee for the Development, 1974, p. 21) 
The over-riding objective of all these programs [by the 
Joint Council] is not to teach students what to think, but 
to teach them how to think .•. to make them familiar with 
the tools available to them, and to foster their skills 
in using these tools. (Jaicks, 1976, p. 171) 
In September, 1961, the National Task Force on Economic Education, 
spelled out the need for economic education in schools and discussed 
some of the principle economic concepts that should be a part of the 
working knowledge of high school students. This report is not the final 
work, but a pioneering effort. The seven major areas that they cited 
are summarized below. (Calderwood, 1964, p. ix) 
1. What economics is about: why it is important, and how one 
thinks about economic problems. 
2. The nature of the persistent economic problem faced by all 
societies: wants, scarce resources, the need for decision-making, and 
the need for an economic system of some kind. 
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3. The market economy of the United States: how it is decided 
in the U.S. today (a) what goods and services will be produced, (b) how 
they will be produced, (c) what total level of production will be main-
tained and (d) how what is produced will be shared among the American 
people. 
4. Economic growth and stability: the long-run and short-Tun 
performance of the American economy: (a) economics growth - the long-
run problems associated with increasing the total prod'l~tion of goods 
and services faster than the rate of population growth so that living 
standards can rise, and (b) economics stability - the determinants of 
the level of income and implementation in the short-run, or how to manage 
our economy so that we can have full employment without inflation. 
5. Distribution of income: the factors determining the distribution 
of income among individuals and groups in the U.S. and thus determining' 
who will get the goods and services produced. 
6. The U.S. in the world economy: the importance of world issues 
and finance to the U.S. and the ways in which the achievement of our 
economic goals is related to world economic development. 
7. Other economic systems: how other societies organize economic 
life to achieve their economic goals - not only the communist countries 
but also the democratic societies of the West and the developing nations 
of Asia, Africa, and Latin America. 
These goals have been generally accepted by economists and edu-
cators. Those on the committee included G. L. Bach, who states: 
I suggest that, if we are going to do a reasonably efficient 
job of using such vast resources [millions of students taking 
economics, teachers, supporting services] we must define our 
objectives far more sharply and operationally than most eco-
nomics teachers and departments have in the past. We must 
study far more closely, than most of us have, what is known 
about the learning process and the implications of this knowl-
edge for our teaching operation. And we must try much harder 
to evaluate objectively alternate methods of achieving our 
goals; difficult as this evaluation may be ••• (Bach, 1967, 
p. 25) 
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In the March, 1976, issue of the Economic Education News, the economic 
ideas every high school graduate should understand were published. Those 
seven ideas contained were the seven listed by the Joint Council on 
Economic Education in 1961, showing the continued acceptance of these 
concepts. 
Studies on Economic Understanding 
Several studies have been performed to estimate the economic 
literacy of high school students. None of the studies showed adequate 
economic understanding. Following are these studies showing economic 
understanding deficiencies. 
Barfuss Study. The purpose of this study was to determine to 
what extent changes occurred in understandings of basic economic concepts 
among Utah students enrolled in economics and general business. (Barfuss 
and Bell, 1975, p. 52) 
About half of the economics and general business classes taught 
in Utah were included in the study. This includes 22 economics classes 
and 23 general business classes, or 425 economics and 292 general business 
students. Also, one non-economics, non-general business control class 
at each of 21 high schools was included. 
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Form A or B of the Test of Economic Understanding was given as a 
pre-test and a post-test. The purpose of the test is to make available 
to schools a reliable and valid instrument with which to measure the 
effectiveness of economic instruction to the classroom. 
The mean improvement by those in economics was slightly more than 
1 point on the score scale used to report student performances, from 
15.18 to 16.22. For the general business and non-economic students 
there was practically no change in pre-test and post-test means. 
General business students' means changed from 11.66 to 11.69 and the 
non-economics students' mean changed from 12.52 to 12.64. (Barfuss 
and Bell, 1975, p. 53) 
The difference between the scores earned by Utah students 
and the national norms is emphasized which reveals that 
72 percent of Utah's economic and general business students 
scored in the fourth quartile on the national scale, while 
only 3 percent scored in the first quartile. (Barfuss 
and Bell, 1975, p. 55) 
Gloria Barfuss saw two major characteristics reflected. There 
was little or no improvement in economic understanding after course 
instruction and there were markedly lower achievement levels than the 
national norms. She said that further study is needed to determine 
why students in economics and general business classes in Utah 
secondary schools learn little or nothing about these subjects while 
enrolled in them. Possibilities include student selection procedures, 
teacher qualifications and instructional methods. All of these need 
to be evaluated to determine the extent that they are responsible for 
the lack of learning. 
Worthington Study. A study by Worthington (1967) proposed to 
discover the levels of economic understanding of senior students at 
Sky View School, Smithfield, Utah, in 1966. 
Worthington wanted to find the strengths and weaknesses of 
specific areas of economics so he quantified the levels of economic 
understanding and compared them to the national norms of the measuring 
device (The Test of Economic Understanding). 
Comparisons were made for both groups·- the students who had 
taken a formal economics class and the students who had not 
taken an economics class. This comparison of the "economics 
group" and the "no economics group" allowed the quantitative 
observation of the merits of the economics class in developing 
economic understanding. (Worthington, 1967, p. 5) 
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The National Task Force has identifed seven areas of understanding, 
including (a) what the economy produces and how, (b) economic growth 
and stability, (c) distribution of income, and (d) comparison of 
economic systems. The percentage of correct responses for the "no 
economics group" and the "economics group" are shown for those areas 
specified by the National Task Force. (Worthington, 1967, p. 62) 
Area Non-economics Economics 
a 49.0 50.1 
b 43.3 51.3 
c 39.9 47.2 
d 37.6 38.5 
A summary of Worthingtons' conclusions follow: 
1. Senior high school students need much more exposure to 
economics to reach the Task Force's recommended level of economic 
competency for effective citizenship. 
2. Sky View students achieved low scores according to norms 
and achievement possible. 
3. Sky View's economics class contributes to improved economic 
understanding by about 14.8 percent. 
4. Students with no economic instruction achieved closer to the 
national sample achievement (for their group) than did the economics 
group to their respective group. 
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5. Some economic instruction tends to confuse rather than improve 
economic understandings. 
Worthington recommends that specific goals for economic literacy 
need to be outlined in detail and that teacher awareness of economic 
content be investigated. His last recommendation is that at least 
one year of business and/or economic c1asswork be required of each 
student. (Worthington, 1967, p. 67) 
Welling Study. This study compared a conventional method with an 
experimental method of instruction in general business. (Welling, 
1976, p. 12) Personal economic understanding and the attitude of the 
students towards their teachers were measured with the methods of 
instruction. 
The population included cluster samples of classes of students 
enrolled in general business classes in Northwest Utah during the 
1975-76 school year. 
Conclusions from Welling's findings: (Welling, 1976, p. 78) 
1. There were no differences in understanding of personal economic 
concepts when taught by the conventional or experimental method. 
2. According to the Test of Understandings' of Personal Economics, 
Utah students achieved lower than the norms for that test. 
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3. There were no differences in increased understanding of 
students of different grade points because of the different teaching 
methods. 
4. There were differences in student~ attitudes toward teachers 
of the different methods. 
5. The three teachers with majors in business education or 
distributive education had the students with the greatest increase 
in understandings. 
6. Three or four teachers not using the workbook provided had 
greater increases in understanding than the mean. 
7. Overall, the teachers tthought that the best grade levels for 
this instruction are grades 10 and 11. 
From these conclusions and other findings Welling recommended 
thatmeth0ds of instruction for personal economic understandings should 
depend on the preference of the instructor. A second recommendation 
was that curriculum developers should investigate the practice of 
beginning to teach elementary economic principles in the primary grades 
so that Utah students would have a broader knowledge and understanding 
of consumer competencies by the time they enter the 9th grade. Also, 
problem solving skills should be given more emphasis in earlier grades. 
Studies Concerning Economic 
Understanding and Certain Factors 
The following two studies show the relationship between economic 
understanding and certain factors. 
Smith Study. This study was performed to provide a basis for 
improving instruction of economics and programs of economic education. 
Several factors were studied to determine if relationships 
existed between those factors and achievement on the Test of Economic 
Understandings. The factors studied included the curricular factors 
of major concentration of courses taken. Personal factors studied 
were sex, scholastic achievement, learning ability, socio-economic 
background, and age. 
To study the relationship between curricula factors and achieve-
ment on the Test of Economic Understanding, Smith first broke down 
the student group by the major program they were enrolled in. The 
results of this break down are as follows: (Smith, 1968, p. 85) 
Curricula 
College Preparatory students 
Business Education students 
General Education students 
Vocational Education students 
Courses Taken 
Consumer Problems 
Economics 
Neither 
Mean Score 
26.45 
20.77 
20.22 
18.76 
14.12 
22.93 
17.44 
Smith found the following relationships for economic literacy 
23 
vs personal factors. He found that male students had superior knowl-
edge in economics, as shown by the 2.09 mean score points achieved 
above the girls. Smith says that it may be due to a natural curxosity 
in economic affairs by boys because they know they will be breadwinners. 
The following charts show the relationships between other personal 
factors and economic understanding as indicated by scores achieved 
on the Test of Economic Understanding. (Smith, 1968, pp. 69-70) 
Scholastic Achievement (on a grade point scale of 5) 
GPA 
Above 4 
3-4 
Below 3 
Mean Score 
31.08 
25.13 
20.62 
Learning Ability (indicated by intelligence quotient) 
Above 114 
105-113 
Below 105 
Mean Score 
29.45 
23.38 
20.60 
Socio-Economic Background (indicated by parental occupation) 
Social Group 
Professional and Semi-pro 
Manager, retail business, 
clerical, sales 
Skilled trades 
Semi-ski1l~d occupations, 
laborers, farmers, miner 
clerical, manor business' 
Older than 18 1/2 
18.0 - 18 1/2 
Younger than 18 
Mean Score 
26.76 
25.44 
23.07 
22.76 
Mean Score 
21.64 
25.52 
25.28 
Smith concluded that there was a positive relationship between 
each of these factors and economic literacy. (Smith, 1968, p. 141) 
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Claar Study. The focal point of this study wa$ consumer credit, but 
it was broaded to cover other areas, including economic understanding. 
The study resulted from Kansas State Legislature passing House Concurrent 
Resolution #1141, which called for an evaluation of Kansas student 
programs in consumer education. In the broadened study, the Test 
for Economic Understanding was administered to the students. The 
results of that testing have bearing on this study. 
The population was selected high school seniors from three types 
25 
of high schools, metropolitan, urban and rural. Of the study population, 
540 seniors took the Test of Economic Understanding. Testing was done 
from September 27, 1972, to October 12, 1972. (Claar, 1973, p. 9) 
Null hypotheses included the lack of relationships between achieve-
ment of the Test of Economic Understanding and the following character-
istics: (Claar, 1973, pp. 12-15) age, marital status, sex, race, economic 
course work background, consumer education course work background, high 
school curriculum, work experience background, economic education pro-
gram, consumer education program, and classification of school. 
Results of the Test of Economic Understanding showed a mean score 
of 23.13 for the Kansas seniors with economic instruction. This com-
pares with a national norm of 28.82 for Form B of the test. (Claar, 
1973, pp. 87-88) The same deficiency was shown for students that had 
not had any economic instruction. The mean score for those students 
was 20.51 compared to a national norm of 24.0. 
Findings from the eleven null hypotheses indicated the following: 
1. High school seniors of a younger age (16 years of age) scored 
higher on the economic education test than did the older students. 
2. On the Test of Economic Understanding,males and females scored 
approximately the same. 
3. Students scored higher on the test if they had previously 
taken an economics class. 
• 
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4. Students scored higher on the test if they had previously 
taken a course in consumer economics. 
5. Students indicating themselves as college preparation students 
scored higher than did students indicating they were enrolled in general 
education programs and those enrolled in vocational/technical courses. 
6. Work experience generally had no effect on students' test 
scores. However, one significant difference was found between test 
scores of students who had worked one summer and those who had worked 
the equivalent of one year. Those working the least scored higher 
on the test. 
7. No significant difference in scores on the Test of Economic 
Understanding was found between students enrolled in schools with 
economic education programs and students enrolled in schools without 
economic education programs. 
8. Students in schools with consumer education programs scored 
higher on the test than did students enrolled in schools without 
consumer education programs. 
9. School location (metropolitan, urban, or rural) did not have 
a significant effect on test scores. 
10. Kansas students that were tested with the Test of Economic 
Understanding were below the national norms and the deficiencies were 
significant for both groups, those with economic instruction and those 
without economic instruction. 
Studies on Curriculum and Teacher Needs 
Inadequacies of teacher preparation and curriculum offerings 
are all major problems blocking economic literacy. Following are 
studies concerning these two topics. 
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Boddy-Tocco Study. A description of the contribution made by the 
social studies curriculum in general and the Americanism vs Communism 
course in particular in developing overall economic understanding, 
was the purpose of this study. (Boddy and Tocco, 1976, p. 89) 
The sample included 455 seniors in Southwest Florida. 
The findings indicated that students grouped by number of social 
studies courses taken scored these means: (Boddy and Tocco, 1976, p.89) 
Number of Courses Taken Raw Score Mean 
0-2 14.59 
3-5 18.55 
6-8 19.16 
9+ 19.07 
The raw score mean for the group was 18.92, with the national 
norm group mean being 24.00 . 
These findings suggest that the social studies curriculum 
as it is presently operating is not contributing to the 
development of economics understanding on the part of the 
Florida high school seniors beyond a minimum number of 
courses and that level of understanding is clearly in-
adequate. (Boddy and Tocco, 1976, p. 89) 
In the American vs Communism course (AVC), mandated by Florida 
law for education on free enterprise-competitive economics of the U.S., 
three groups of students were tested. The groups were (1) students 
who had not taken AVC, (2) students who had taken a six weeks course 
of AVC, and (3) students who had taken a one semester course in AVe. 
Their means by groups are: 
Group 1 
2 
3 
(Boddy and Tocco, pp. 89-90) 
18.97 
18.38 
17.90 
An analysis of variance conducted on results suggests no sig-
nificant difference in level of economic understanding of students 
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resulting from exposure to AVC as it currently exists in selected 
schools. (Boddy and Tocco, 1976, p. 90) 
Highsmith Study. The Center for Economic Education at St. Cloud 
State College spends a large part of its budget to provide for tuition 
for in-service training for teachers in· economic education. This 
study was performed to see the impact of these efforts on the students 
of those teachers. (Highsmith, 1974, p. 77) 
Participants in the study were thirteen teachers who had been in 
in-service training. The teachers completed teacher questionnaires, 
one of their classes completed student questionnaires, and these classes 
were then tested at the end of the 1970-71 school year. 
Principals of the secondary schools indentified teachers matching 
the initial thirteen, but who had not had in-service training. They 
were matched by sex, hours in economics, nature of school attended, 
years of teacher experience, and students taught. These teachers made 
up the control group. (Highsmith, 1974, p. 78) 
The first regression coefficient indicates that a loss of approxi-
mately 1 1/2 correct answers resulted when teacher~ had no in-service 
training. 
This implies the more important conclusions than an increment 
of approximately 1 1/2 correct answers can be predicted for 
students whose teachers have taken in-service courses. Al-
though this increment, in absolute terms, is smaller than 
one might prefer, it is statistically significant at the 
.01 level. Thus it is reasonable to conclude that in-service 
training of the kind offered by the St. Cloud State College 
Center has a significant effect upon the performan~e of 
students whose teachers have participated, as measured by 
the TEU. [Test of Economic Understanding] Highsmith, 1974, 
p. 79) 
Highsmith said that it would be risky to generalize this con-
elusion elsewhere but noted that similar programs are held in many areas 
of the country. 
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Dawson-Davison Study. Many centers of economic education see 
as their primary responsibility the education of economics teachers 
for the primary and secondary levels. The effect of this education is 
not always known. This study was performed to determine "the extent 
to which the workshop training provided for recipients of the Sears-
Roebuck Foundation Fellowships in the summer of 1972 affected the 
economic understanding of their pupils." (Dawson and Davison, 1973, 
p. i) The study was conducted in Iowa with a group consisting of 34 
experimental teachers, 45 control teachers, 1866 students from 75 
different classrooms from 24 communities in the United States. 
The need for this type of study was shown by the author's citation 
of comments made by Borak Rosenshine. 
As Rosenshine points out, there has been a "paucity of 
classroom research on how teachers make a difference." He 
notes that of the 1,000 papers presented at the 1971 meeting 
of the American Education Research Association, no more 
than 15 focused on how teachers make a difference on 
measured pupil gains. (Dawson and Davison, 1973, p.29) 
One of the few such studies cited in economic education is the 
Highsmith study just discussed. 
Results of the Dawson-Davison study indicate the following: 
As measured by the Primary Test of Economic Understanding 
(PEU) and the Test of Elementary Economics (TEE), the stu-
dents of workshop teachers did significantly better than 
those of control teachers who had not attended the work-
shops. (Dawson and Davison, 1973, p. 30) 
Some of the variables that could have influenced this conclusion 
could be: 
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1. Differences in teachers~capabilities before workshop training. 
2. Differences in motivation between control and workshop teachers. 
3. Possibility of the "Hawthorne Effect." However, the control 
teachers were also participating in the experiment so the effect could 
be nullified. 
A second result was that the teachers who attended the workshops 
were more likely to make a conscious effort to include economics in 
the curriculum. These teachers were better prepared to teach economics. 
They were also more likely to present economics as a separate unit 
instead of integrating it. 
Findings also indicate that after being exposed to the curriculum 
materials used in the project, students gained in critical thinking 
skills. 
The authors said that more research in this area of teacher pre-
paration needs be done, but this study has presented a pioneering 
effect. 
Studies on Goals and Concepts 
Following are four studies on the goals and concepts of economic 
education. Through these studies it is hoped that there will be 
a concensus on the necessary goals and concepts for economic education. 
Horton and Weidenaar Study (1975). This study was conducted to 
explore the goals for economic education and the ways in which these gpals 
might be improved, reconciled, and consolidated. A Delphi-like inquiry of 
more than '200 economic educators, businessmen, economists, social 
scientists, and educational administrators was made. The need for the 
study is shown here. 
Under the cloak of economics education we have witnessed, 
however, such diverse activities as the teaching of how to 
write a bank check; sessions to help clergymen secure 
higher remuneration; high school classes in the selection 
of common stocks for investment or speculation; institutes 
designed primarily to pay homage to freedom of enterprise; 
and workshops for social studies teachers in the practical 
arts of the consumer. (Horton and Weidenaar, 1975 p. 1) 
Findings of the study showed that goals of economic education 
differ widely, both within and among groups surveyed. Eventually, 
they did eliminate all but three goals, which are: 
#2. To help us to be more capable as direct participants in 
the economy, that is, as consumers, workers, businessmen, 
or investors. 
#3. To improve decisions when we act in our society as citizens. 
#6. To improve our understanding of the world in which we live. 
(Horton and Weidenaar, 1975, pp. 3-5) 
These three goals were integrated into the following definition. 
The aim of economic education is to improve our understanding 
of the worlds in which we live. Without this understanding we 
are frequently confused and unable to identify, analyze, and 
interpret successfully the economic aspects inherent in so 
much about us. 
The goal reflects our conviction that comprehension of the 
economic realities of one's world enhances self-confidence 
and self-esteem accordingly, both intellectual and emotional 
barriers are lowered for the making of rational individual 
decisions, in the 1 19h t of one's values, in both personal and 
and social matters. Economics also provides frameworks and 
tools for rational individual discrimination among social 
alternatives, in the light of one's values. Hopefully, 
"better" social decisions will result. (Horton and Weidenaar, 
1975, p. 6-8) 
The authors recommended that the definition is always on-going, 
but they felt that there was a general concensus that this definition 
was relevant. 
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~orton-weidenaar (1976). Horton and Weidenaar are again 
attempting to define the purposes of economic education and set some 
goals to be used in educational settings. They cite some basic ob-
stacles to be surmounted to achieve economic literacy. To begin with, 
they note some of the confusion surrounding economic education. 
In particular, businessmen should recognize that economic 
education is not properly business or career education nor 
is it consumer economics. However important these may be, 
they are no substitute for the creation of general economic 
understanding. At best they can serve only as a back-
door entrance for creating a little hit-or-miss learning 
in the field we consider so vital and from which our 
efforts and support should not be diverted. 
We believe confusion between economics education and 
consumer, vocational, and investment education seriously 
interferes with the achievement of economic literacy. 
School personnel and businessmen may both be presuming, 
erroneously, that consumer education or career education, 
for example, constitutes economics education, and is in fact 
being pursued in their schools. (Horton and Weidenaar, 
1976, p. 12) 
Horton and Weidenaar produced a basic prescription for more effective 
economics education. It includes these steps: (a) establish overall 
goals, (b) decide what economic literacy you seek, (c) don't teach 
facts, (d) stress the universal necessity of economic systems and an 
overall picture of how they work, and stick to the relatively immutable 
things (e) stick to simple things, be comprehensible, (f) stick to 
important things (g) teach as a science, expose falseness and be 
unbiased, and (h) avoid advocacies, including advocacies of free 
enterprise. (Horton and Weidenaar, 1976, pp. 11-16) 
The point of avoiding the advocacy of free enterprise is 
not for most of us one of questioning its merits, but one 
of questioning whether any unnecessary advocacy is appropriate 
or likely to be effective. We believe that it is not, and 
that the strong resistance of the other groups in our Inquiry 
raises warnings both as to its wisdom and to its practicality. 
If free enterprise can properly be so advocated, why then can-
not Marxism, Naziism, or even irrationality itself? (Horton 
and Weidenaar, 1976, p. 16) 
Looking more closely at the school situation, they have found the 
following. At least 50 percent of the teachers, the administrators, 
the board members, and the economic educators saw it [economics 
education] as critically important. They also saw the economic 
literacy of high school students as at least 44 percent unsatis-
factory to very unsatisfactory. Only nine percent were rated sat is-
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factory and at no time was the economic literacy of high school students 
rated most satisfactory. To improve this situation, most supported 
the improvement of curriculum, training teachers in economics, and 
offering, promoting or requiring student courses in economics education. 
(Horton and Weidenaar, 1976, p. 39) 
The strongest area of improvement was curricula. The authors 
were concerned. 
There is room for concern, though, that 73 of those choosing 
this alternative rejected, 49 percent to 20 percent, [others 
did not respond] the thought that student time for economics 
education should be mandated. We do not question the reality 
of the concern as to economic illiteracy generally, as to 
poor materials, or as to teacher inadequacies, but only the 
cavalier reluctance shown here to take positive actions. 
Freedom and initiative are valuable, but so is accomplishment. 
(Horton and Weidenaar, 1976, p. 41) 
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In summary, Horton and Weidenaar found general acceptance of the 
importance of economic literacy and its sorry state. They discerned 
some general, but not controlling revulsions against ordering economic 
education efforts of the education establishment. 
McElroy Study. This study was conducted to analyze existing programs 
in economic education in 36 selected high schools and compare the 
findings with recommendations in professional literature. (McElroy, 
1965, p. 3) 
More specifically, the study objectives were: 
1. To identify and enumerate significant statements related to 
minimum economic information and understanding considered essential 
for responsible citizenship. 
2. To examine recommendations related to placement of economics 
in the high school curriculum. 
3. To examine recommendations related to improving the academic 
and professional preparation of social studies teachers. 
4. To analyze existing programs of economic education in social 
studies departments of selected high schools in terms of content of 
economic education, economics in the curriculum and academic and 
professional preparation of social studies teachers for teaching 
economic education. 
5. To make recommendations for improved economic education. 
Thirty-six high schools were then selected for data collection. 
One hundred thirty social studies teachers were involved in the 
study. (McElroy, 1965, p. 66) 
McElroy states that there is a need for analytical thinking, 
instead of facts. (McElroy, 1965, p. 30) Students should be seeking 
the ability to define and analyze a problem in a rational way. 
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"Once relational analysis has been recognized as the most important 
step toward understanding economics, the problem becomes one of iden-
tifying content for a program of economic education." (McElroy, 1965, 
p. 34) 
To identify the content, McElroy says that since all cannot be 
taught, some must be selected. Two sources are cited to identify 
content. The first is the Task Force recommendations of 1961. The 
concepts from this recommendation have been previously cited in this 
paper. The second source came from the Council for the Advancement of 
Secondary Education, which canvassed 2,000 people and came up with 14 
major categories, with 8 devoted to our economy. From these two sources, 
16 major areas were compiled, each having 15-25 subtopics. The areas 
are as follows: (McElroy, 1965, p. 146) 
1. Basic productive resources 
2. Specialization 
3. Economic systems of U.S. 
4. Measurement of production 
5. Money and banking 
6. Role and significance of business in our economy 
7. Role of government in U.S. economy 
8. Role and significance of labor in our economy 
9. Role and significance of agriculture in our economy 
10. Distribution of income 
11. Individual and family economics 
12. Economic security 
13. Ups and downs of business 
14. International economics 
15. Comparative systems 
16. Economic aspects of U.S., world population problems 
These represent a concensus of content for economic education 
programs. Using the Inventory of Economic Understanding, the scope 
and content of economics taught in social studies courses offered in 
grades 10-12 of the selected high schools was assessed. The teachers 
gave judgement on how much time was devoted to each area. The only 
patterns shown were these: (McElroy, 1965, pp. 138-9) 
1. Rates as very low in the overall ratings: 
Economic security 
Distribution of Income 
Individual or family economics 
2. Rates as low in the overall ratings: 
Ups and downs of business 
How we measure national production 
International economics 
Comparative economics 
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3. Essential information and understandings considered necessary 
for responsible citizenship included the areas of the (a) central 
economic problem, (b) economizing process and its techniques, and 
(c) institutional arrangements that form the system. 
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In examining the placement of programs of economic education in 
social studies departments in the selected high schools and their 
significance, the following was discoverd: (McElroy, 1965, pp. 149-50) 
1. Four high schools had high ratingson the Inventory of Economic 
Understanding indicating that economic education was of importance 
or significance. All schools extensively integrated economics into 
the social studies classes, three offered separate courses, and only 
one of those oriented the separate class to consumer economics. 
2. Twelve high schools had composite scores of less than 2.0 
(on a 1-5 scale). Seven of those schools did not offer economics 
as a separate course. Five offered economics as a separate course, 
but four were consumer economics classes. None indicated that economic 
concepts were integrated into the other social studies courses. 
3. Fifteen high schools' economics classes were classified as 
subordinate or an incidental phase of smcial studies instruction. Seven 
schools had no separate course, eight had a separate course. None 
of the schools indicated an integration of concepts. 
4. Five high schools had classifications difficult to analyze. 
Their composite indices were 2.5-2.6. Four taught separate courses 
oriented to economic principles and all integrated concepts to some 
extent. 
In analyzing the academic and professional preparation of the 
130 social studies teachers, McElroy found the following: (McElroy, 
1965, p. 140) 
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1. Eighty-two of the teachers had undergraduate majors in social 
studies,' one in economics, and two had minors in economics. 
2. The 48 teachers not in the above category had majors in the 
following areas: 15 - English 
15 - Physical Education 
18 - Elementary education, music, business education 
psychology, home economics, science, foreign 
language 
3. Eleven instructors did not have a major or minor in social 
studies at the undergraduate or graduate level. 
4. Twenty-two teachers had not had a single course in economics. 
5. Seventy-seven teachers had less than a full year of college 
economics. 
6. The average undergraduate economic course hours was four 
semester hours. 
7. Most of the course work taken by teachers was in the principles 
classes, few courses had been taken beyond that elementary level. 
Thirteen had taken a class in comparative economics and 26 had other 
classes including history of economics and money and banking. 
8. Twenty teachers had done graduate course work in economics 
and half of that credit was from economic workshops. 
9. The time lapse for the 108 teachers who had taken an economics 
class since they had the class is as follows: 
0-3 years 25 teachers 
4-6 years 29 teachers 
7-10 years 17 teachers 
11-14 years 15 teachers 
15+ years 22 teachers 
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10. Ten teachers participated in economic education workshops, 
nine of which were financed by International Paper Company Foundation. 
11. Twelve teachers participated in the television course "The 
American Economy." 
12. Three schools said part of their in-service education had 
been devoted to economic education. 
13. Almost a total lack of professional reading was found in the 
study. 
14. Seven teachers had attended conferences in economics education. 
15. Fifty-seven teachers thought workshops, plus course work would 
be helpful for better teaching. 
16. Eleven teachers said that in-service education would be helpful 
for teaching. 
From this Qata, McElroy made eight recommendations for economic 
education programs. They were as follows: (McElroy, 1965, pp. 155-168) 
1. The development of economic literacy should be recognized as 
one of the primary objectives of social studies. 
2. Social studies teachers should consult the literature for 
guides of the selection of content for programs of economic education. 
3. Economic education should receive appropriate emphasis in all 
social studies courses. 
4. Those schools which include a separate course in economics 
in their social studies curricula should analyze the content of the 
course, particularly in light of recommendations found in the literature. 
5. The 15 schools that did not include a separate course in 
economics as part of social studies curricula should examine the 
possibilities of doing so. 
6. Social studies classes should be staffed with teachers who 
have had adequate preparation in economics. 
7. Programs of in-service education should be utilized to 
improve economics competencies of social studies teachers. 
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8. Schools should secure assistance of economists and educational 
specialists as consultants for in-service programs of economic education. 
Shaw Study. Shaw cites three basic purposes of this study. 
1. The primary purpose of the study is to discover, and to pro-
vide useful information about, the economics concepts believed by 
selected business leaders to be essential to an understanding of the 
American business system. Eminent political, social and business 
leaders believed continued success of the American way of life depends 
in large measure upon the degree to which the populace understands 
our economic system. (Shaw, 1969, p. 24) 
2. The second purpose of this study is to provide basic infor-
mation for use in strengthening instructional programs in schools, 
especially in secondary schools. If the beliefs of business leaders 
are to be given appropriate consideration by educators, including 
those who actually prepare and present materials to the students, 
those beliefs must be identified and set forth in an organized fashion. 
3. The third purpose of the study is to provide information for 
use in economic education programs sponsored by industry or other 
interest groups. These programs, too, can benefit from having available 
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those economic concepts business leaders themselves believe to be 
essential to an understanding of the American business system. 
The findings of the study showed that a majority of respondents 
rated 55 of 64 concepts valid. A majority rated 29 om' the 55 as 
essential to understanding of the American business system. (Shaw, 
1969, p. viii) 
Following is a summary of the concepts presented (shown only as 
section titles) and the number of concepts considered essential. 
(Shaw, 1969, p. 183) 
Number Number 
Section Title Presented Essential 
Nature of the system 9 9 
Antitrust and corp. affairs 5 1 
Captial and profits 7 4 
Change 6 2 
Consumer 7 2 
Government 8 4 
Productivity and labor 10 3 
Foreign trade and money 8 3 
General 4 1 
Conclusions from this table include: (a) there is a need to understand the 
American business system and (b) economic concepts believed by business-
leaders still have traditional concepts. Business leaders recognize 
larger objectives than those held previously. They now have profits 
and social responsibility as objectives. (Shaw, 1969, p. ix) 
The degree to which economic concepts contained in this study 
are incorporated into education programs can materially influence 
understanding of the American populace about our business system. 
State-wide Studies 
The following state-wide studies closely resemble this study 
and are especially appropriate for observation. 
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Selim Study. This survey was conducted by the members of the Economic 
Education Center of the College of St. Thomas to assess the social studies 
and business education programs in St. Paul, ~Unnesota, and area high 
schools. They attempted to determine the following: 
1. The types of services needed by classroom teachers in the 
field of economics. 
2. The nature of programs which should be offered by the center. 
(Selim, 1974, p. i) 
Multiple choice and word completion questions were used to gather 
information, with an option for additional response. Three-hundred 
eighty social studies and business education teachers were included 
in the survey population. Selim examined these areas: 
1. The general academic background of St. Paul area high school 
social studies and business education teachers both at the graduate 
and undergraduate level. 
2. Their preparation in economics specifically. 
3. The extent and nature of course offerings in economics in 
St. Paul high schools. 
4. The types of information and programs which the teachers 
would like to see offered in order to help them become more effective 
and proficient teachers of economics. 
Findings on teacher preparation showed that only five percent 
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who returned the questionnaire had undergraduate majors in economics. 
Thirty-one percent h1ad ten or more credits in economics at the under-
graduate level, and 18 percent had fewer than ten credits. Other 
predominant undergraduate majors included history and other social 
sciences. Forty-two percent had completed their master's degrees with 
majors predominantly in history, education, and educational administration. 
(Selim, 1974. p. 5) 
Fifty-three percent of the instructors indicated that economics 
was offered as a separate course in the secondary schools, with 35 
percent showing it as a unit of another course. If economics was an 
elective, less than 25 percent of the students elected to take the 
course. Ten percent of the teachers said that sbudents in the class 
were generally of superior ability, while 20 percent said that students 
were of average abilities. (Selim, 1974, p. 7) 
The texts most widely used were Consumer Economics by Gregg and 
The Wordly Philosophers. by Heilbroner. The teaching methods used to 
tea'ch these classes were generally large and small group discussions, 
resource persons, or materials, films and others. 
The teachers generally indicated that they would be interested 
in further preparation for teaching economics, especially if tuition 
scholarships and release time were provided. They also showed a 
strong desire for more resource material. 
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Ramsett Study. In this study the status of economic education in 
North Dakota was assessed. The specific areas that were evaluated in 
North Dakota schools were (1) the economic preparation of teachers of 
economics, (2) the economic preparation of teachers of Problems of 
Democracy (POD), and (3) the role of the institutions of higher learning 
in North Dakota in preparing teachers in economics. (Ramsett, 1971, p. i) 
In 1968-69, 53 of 282 high schools in North Dakota offered a formal 
economics course. However, two years later, only 40 schools offered 
such a course. After comparing these statistics to those of other 
states, it seems that North Dakota is not doing well in relation to 
others states. (Ramsett, 1971, p. 2) 
NorthDakota requires the instructor of formal economics classes 
to have completed at least five semester hours in that discipline. 
Of the economics teachers (40), 8.5 percent had met only this minimum 
requirement. Forty-four percent had 4-6 hours, 25 percent had 7-9 
hours, 5.5 percent had 10-1~ hours, and 16.6 percent had 13 or more 
semester hours in economics. 
This points out an important reason why economic concepts have 
generally heen Left out of the high school curriculum. Very 
simply, most high schools do not have faculty with adequate 
backgrounds to teach economics. Recent studies have shown 
that a conceptual understanding of economics occurs some-
where beyond the first year (typically six hours) sequence. 
(Bach and Saunders, 1966, pp. 505-511) 
The course, Problems of Democracy, must be offered in all North 
Dakota high schools that do not offer formal economics, and covers 
government, sociology, and economics. The state requirements for 
teaching this course are five semester hours in any of the three areas 
of the course, with any two qualifying the instructor. Therefore, an 
instructor of this class could have no education in economics at all. 
In North Dakota, there are 106 teachers of POD. Of those instructors, 
33.9 percent have no preparation in economics, 25.3 percent had 1-3 
hours credit, and 24 percent had 4-6 hours credit. This means that 
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only 16.8 percent of these instructors have more than the basic two 
courses in economics. These teachers' strongest backgrounds were generally 
in government. 
At the col1egeor university level, social studies, business edu-
cation, home economics, and history major requirement~ were assessed 
because these were thought to be the areas where economics should be 
taught. In approximately 50 percent of the programs of teachers 
graduating in social studies, only the minimal 6-9 hours were required 
in economics. The level of training in the other areas was even less. 
The high schools in North Dokota are very small. Because the social 
studies major is more available, they are generally hired, instead 
of the teacher with an economics degree. Thexefore, there is little 
concern for the discipline of economics. For this reason, the aids 
distributed by the Joint Council of Economic Education could be the 
only material available in these schools. Programs established 
in North Dakota include DEEP, as affiliated with the North Dakota 
Council on Economic Eduation. 
Highsmith-Lewis Study. The Minnesota State Council on Economic 
Educatio~ which is nine years ol~was studied to determine the accom-
plishments of the Council by investigating the impact of teachers and 
curriculums on the secondary schools. 
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The population included: 987 social studies teachers, 1026 
business education teachers. The response was 50 percent. (Highsmith 
and Lewis, 1971, p. 1) 
Findings in curriculum areas included: 
1. Approximately 80 percent of all secondary schools offer a 
separate or integrated course in economics, with 35 percent being 
separate. 
2. The most popular tests were the most inadequate. 
3. Over 30 percent of all business education and social studies 
teachers have major responsibilities for teaching economics. 
5. Approximately 60 percent of all secondary students in Minne-
sota are exposed to an economics course before graduation. 
5. Business and social studies teachers are unfamiliar with what 
each other is doing. The departments do not work cooperatively. 
Teacher preparation findings show that 54 percent have had ten 
or more semester hours of preparation in economics. Many do not feel 
adequate preparation to teach economics and feel that a minor should 
be required as a minimum prerequisite for certification for teaching 
economics. 
Only three percent of all business teachers have had no formal 
preparation in economics, while over 52 percent have had 10 or more 
semester hours. 
In-service preparation shows that 15 percent of all social studies 
teachers and 21 percent of those who teach economics in sizable portions 
of their day, have taken twelve or more in-service credits. Social 
studies teachers who take in-service training are usually more 
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experienced, better educated, and have greater responsibilities for 
teaching economics. By anonymous opinions of past teacher participants, 
in-service programs in economic education for Minnesota teachers have 
been successful. 
The priorities of the program at this point, are the development 
of student materials and in-service training. 
gtudy on Methodology 
There have not been many studies on methodologies used for 
economic education. Most of the studies performed at this time 
pertain to college economics only. 
Marston-Lyon-Knight Study. This study consisted of two experiments, 
one at Utah State University and one at a local high school. [local to 
Logan, Utah] The purpose was to determine the effectiveness of a 
national income simulation model with respect to student achievement 
and interest. The high school study will be looked at in detail. 
(Marston, Lyon, and Knight, 1972, p. 158) 
One hypothesis was that members of the experimental group learned 
more macroeconomics than the control group and that members of the 
experimental group learned more macroeconomics concepts directly and 
not directly related to those in the simulation model. The experimental 
group played the National Income Simulation Game and the control group 
did not. 
A second hypothesis concerned interest generated by the simulation 
game. Two questions were used to measure interest. They are: 
1. Compared to other students that you know, how would you 
rate your present interest in economics as a subject? 
2. How would you rate your present interest in economics as a 
subject compared with other subjects you have taken in the past two 
years? 
Possible responses included very low, low, average, above average, 
very high. These two questions were selected for objectivity and the 
pilot test thowed clarity and unambiguousness to students. 
used in both the pre- and post-evaluation of the course. 
Lyon and Knight, 1972, p. 167) 
They were 
(Marston, 
The experiment was conducted in the spring of 1970, and used 
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the text, Economics in Action, by Calderwood and Fersch. Two high 
school economics classes participated, both taught by the same teacher. 
Students were assigned to control groups and experimental groups. 
As indicated before, the experimental group played the National Income 
Simulation Game (NISG). All took the A or B version of the Test 
of Economic Understanding at the beginning and the end of the course. 
Also, all participated in the interest questionnaire. 
The NISG is devised to give students experience in making simple 
monetary and fiscal policy decisions in a simulated economy. This is 
in relation to understandings of macroeconomic concepts related to the 
NISG and those not related to the game. When the game was played, 
three variables were used: money stock, level of government expendi-
tures and level of taxes. The objectives were full employment, price 
stability, and growth. Students were organized into 3 to 4 member 
teams or groups that competed. 
Results of the tests taken indicated that students with low 
achievement experienced a lesser increase in understanding by playing 
the game than if exposed to the conventional method of instruction. 
The reverse was true for high achievers. The tests of interest 
indicated that no special interest was generated. The authors con-
eluded that the NISG did not prove superior to more conventional 
teaching methods. (Marston, Lyon, and Knight, 1972, p. 158) 
National View of Economic Education 
Today an ever increasing number of schools around the country 
are introducing economics into the curriculum. Twenty-
nine major school systems - ranging from Seattle to Miami, 
from New York to San Diego, and from Minnesota to Little 
Rock - are engaged in an intensive effort to bring economics 
in every grade, K-12, as part of the Development Economic 
Education Program of the Joint Council on Economic Education. 
Other schools are working on their own to introduce it into 
the elementary grades or junior high or senior high and some 
to introduce it into particular courses such as U.S. "history 
or geography. (Rafferty, 1967, p. 11) 
The largest promotion of economic education is carried on by the 
Joint Council on Economic Education. This national council has 
affiliates at the state level in 48 of the 50 states. Within states 
a similar participating activity is shown by the centers for economic 
education, found at the col1egeor university level. The summary of 
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economic education, as seen by the Joint Council is shown in Appendix G. 
The National Task Force Committee urges immediate attention to 
three major areas, teacher preparation, teaching materials, and 
curriculum. 
In the area of teacher preparation, the Task Force begins by 
saying that economic understandings can not be taught by teachers who 
do not understand the principles of economics. This can be helped 
by economists supporting special college courses for teachers. 
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participating in workshops, colleges can help by.designing improved 
courses in basic economics. These classes would be specifically 
designed for teachers who would need study on economic competencies 
necessary for high school graduates. The college can also require, for 
teacher certification, a minimum of one year of college economics, for all 
social studies and business education teachers. Summer economic education 
workshops and other in-service media should be increased to help present 
teachers improve economic competencies. (The Role of College, 1976, p. 8) 
The Task Force said that more effective teaching materials are 
essential in order for high school students to reach the minimum 
level of economic understanding. A cooperative effort on the part 
of all social science disciplines will be needed to complete this effort. 
The Task Force labels present textbooks as proasic and uninteresting 
because of the devotion to facts and descriptions that are unrelated 
to current major problems. Another problem is the supplementary 
materials. Untrained teachers can not distinguish the most effective 
material for the classroom out of the range of objective and informative 
material to sheer propaganda. (The Role of College, 1976, p. 9) 
Curriculum, the third area of concern, needs to be revised for 
students to reach the level of competency suggested. 
America is depicted often in the curriculum as democratic, 
but seldom capitalistic. Since the country has not yet 
achieved democracy, the schools should teach the citizens 
the capitalistic structure so they can understand how it 
works and can use it to help themselves. Moreover, since 
food, housing, clothing, and medicine are for sale in this 
country at a profit, certainly the poor and the disad-
vantaged should be taught how to make money. Yet, scarcely 
a word is saId about economics except in the sense of con-
sumership. (Sizemore, 1973, p. 49) 
Since students cannot attain these economic understandings without 
more time devoted to them in the curriculum, The National Task Force 
is suggesting a requirement of a full semester course in addition 
to any work in earlier grades. This course should employ the problem 
approach so that training will be given for economic reasoning. 
Rational decision making must be based not on ignorance 
and prejudice, but on a careful process of understanding 
the relevant facts, of analyzing the forces that produce 
the problem of clarifying goals, and of choosing carefully 
among available alternatives. (The Role of College, 1976, 
p. 10) 
In the United States there are 20.2 million secondary school 
students with 140,000 social studies teachers and 60,000 business 
teachers. In 1972, the Joint Council on Economic Education revealed 
that 48 states do not require an economics course of high school 
students for graduation. Many school systems do not even offer such 
a course. 
Thirty-eight states do not require training in economics for 
high school teachers in social studies. Social studies teachers are 
the most likely to teach economics and only about half of them have 
taken economics. Less than 25 percent of the instructors receive 
any methods of teaching it. 
Letters requesting information on state laws and programs on 
economic education were sent to alISO states. The response was 
not complete. Appendix F r,epresents·a compilation of certain facts 
gathered. 
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Summary 
Americans are lacking in certain economic competencies, as 
indicated by studies by the Joint Council, the Opinion Research 
Corporation, and many concerned educators. In Utah, the studies 
have shown that secondary students in this state perform lower than 
the national norms in economic understandings. 
The major reasons for these deficiencies are cited as teacher 
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preparation, materials, and curriculum. The specific causes in Utah 
have not been identified, but it would be probable that they fall into 
one or more of these three categories. It is desireable that there 
will be further interest and investigation of the problem. Through 
the discovery of the causes of the deficiencies, it is also projected 
that a remedy can and will be defined and instituted. 
CHAPTER III 
PROCEDURES 
Following are the procedures used to process the data accumulated 
from the survey on the requirements of Senate Bill 203. 
Preliminary Information 
The need for study of the interpretations and implementations 
of Senate Bill 203 has been shown by concerned educators in the State of 
Utah. Because of the need established, and because of the recent nature 
of the Bill, much preliminary gathering of basic information was neces-
sary. Endorsement and/or funding was also discussed with the following 
specialists: 
Mr. Boone Colegrove, Director, Utah Council on Economic Education 
Mr. Gary M. Lloyd, State Specicalist, Office and Business Education 
Dr. Glen Marston, Director of Center for Economic Education, 
Dept. of Economics, Utah State University 
Dr. Lloyd Clement, Dept. of Economics, Utah State University 
Further information was gathered from state governments and through 
a library search. Funding and endorsement were provided by the Utah 
Council on Economic Education. 
Survey Development 
The Sllltvey ,is a descriptive research proj ect. Questionnaires were 
used to gather data describing the interpretations and implementations 
of Senate Bill 203. The following procedures were used to conduct the 
survey and analyze the data provided by the survey. 
The first step was to identify the survey population. For the 
study of Senate Bill 203, all public school districts in the state of 
Utah were surveyed. To collect complete data, professionals at two 
levels of the school district were contacted, the two levels being 
administrators and instructors, 
Questionnaire construction. The next·step was to develop two 
questionnaires which would direct pertinent questions to each of 
the two target populations. 
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The questionnaire to address the administrators of the school 
districts was constructed to gather data on the interpretations of the 
guidelines of tae Bill, initial stages of preparation for implementations 
and the attitudes of offering .required courses with no additional 
funding. The questionnaire consisted of 16 closed form questions, 
with an option for additional or other responses to each question. 
The second questionnaire, addressed to the instructors of classes 
of economic education, was directed toward gathering data on (a) courses 
taught (b) course content, (c) materials used (texts and supplementary 
materials), (d) methods of instruction used, and (e) teacher qualifi-
cations, including specific economic education. This questionnaire 
consisted of 18 closed form questions, with options for additional 
or other responses to most of the questions. Seven Likert-type questions 
were used to determine the content taught in the classes. 
Pilot test of questionnaires. After construction of the question-
naires, a pilot test was made of the administrators and teachers of 
Cache and Logan School Districts. After the pilot test, ambiguities, 
misconceptions, and other problems were eliminated. The questionnaries, 
being in final form, were then printed. (See Appendix A for samples) 
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Data Collection 
Initially, letters were sent to all superintendents of the 40 
districts, requesting names of appropriate administrators and instructors. 
Appropriate administrators were those handling the initial interpre-
tation and implementation of Senate Bill 203. Appropriate instructors 
were those teaching relevant courses, or those identified by the 
school district's administrators as those courses being taught to 
fulfill the requirement for economic education, specified by Senate 
Bill 203. 
The mailing to the superintendents included a cover letter, a 
form for the names, and a pre-addressed, stamped envelope. If a 
response was not received within two weeks, a second letter was sent. 
(See Appendix B for samples) After a second two week period elapsed, 
a third letter was sent. If there still was no response, a postcard 
was mailed to the remaining superintendents, informing them of the 
purpose once more and indicating that a phone call would be coming. 
They were then telephoned within a few days and all responded that 
they would participate in the survey. 
After receiving the names of administrators and instructors, 
questionnaires were mailed to each participant, with cover letters 
and pre-addressed, stamped envelopes enclosed. (See Appendix C 
for sample cover letters) If questionnaires were not received within 
two weeks, follow-up letters and questionnaires were then mailed. 
(See Appendix D for sample) Second and th±td follow-up letters were 
mailed at two week ifttervals. A fourth letter was mailed with 
an additional insert, requesting respondents to indicate if there 
was a particular reason why they had not responded at this time. 
(See Appendix E for sample) If there was no response after another 
two week period, percentage of respondents was calculated and data 
was analyzed. 
Tabulation and Analyzation of Data 
After the return of the final questionnaire, the questions 
were sorted and tabulated according to the following procedures. 
Because the total populations were used for both questionnaires, 
the statistical analysis of data was descriptive for the most part. 
Initial sorting was done according to the populations, adminstrators 
and instructors. Next, all questionnaires were coded for use in 
statistical analysis. 
Tabalation was then done to show the absolute frequency of all 
responses and the percents of re1auive frequencies or perc~nts. 
For those qu€stions with an additional option for other responses, 
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a short list was compiled. If the response received was iDdicated more 
than one, the number of times it was indicated was shown to the side. 
Frequency counts were made for all questions for both questionnaires. 
In the instructors' questionnaire, some questions asked for rankings or 
other information to be inserted into the blanks instead of just an 
indication of response. For these questions, frequency counts and percents 
were tabulated for individual options. Those question~iRc1ude numbers 
9, 11, 13, and 14. 
Some questions on both questionnaires received mor~ than one 
response from a single ques.tionnaire respondent. If this was the 
case, those responses were indicated in the frequency counts by an 
option entitled "Indicated two or more responses." If there was an 
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small number of respondents who did this, or if a multiple response did 
not seem appropriate, the question response was not broken down further. 
However, if the multiple response did make sense and there was a large 
number of respondents indicating two or more responses, the question was 
then broken down further in the following manner. A total of all 
responses, including the multiple responses of respondents, was taken, 
and each response was then tabulated as a frequency count and percent of 
the total. Those questions broken down as such include the following: 
Administrators' questionnaire: '2, 5, 6, 8, 11, 12, 13, 14, 16 
Instructors's questionnaire: '2, 4, 7, 8, IOl 16, 18 
Cross tabluations were compiled for the following characteristics 
for administrators' questionnaires. 
1. Source of initial information and interpretations of 
instructional offerings. 
2. Source of initial information and interpretations of materials 
required for use. 
3. Source of initial information and interpretations of time 
schedule for implementation of economic principles. 
4. The possibility of offering an adequate economic education 
program and features that needed to be added for an adequate program. 
Cross tabulations were compiled for the following characteristics 
for instructors' questionnaires: 
1. Teacher undergraduate major compared to classes taught. 
2. Teacher undergraduate major compared to content of classes taught. 
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3. Teacher undergraduate major compared to material usage. 
4. Teacher undergraduate major compared to methodology~ 
5. Teacher participation in workshops compared to classes taught. 
6. Teacher participation in workshops compared to content of 
classes taught. 
7. Teacher participation in workshops compared to material usage. 
8. Teacher participation in workshops compared to methodology. 
9. Years of teaching for instructors compared to classes taught. 
10. Years of teaching for instructors compared to content of 
classes taught. 
11. Years of teaching for instructors compared to material usage. 
12. Years of teaching for instructors compared to methodology. 
13. Department of instructors compared to classes taught. 
14. Department of instructors compared to content of classes taught. 
15. Department of instructors compared to material usage. 
16. Department of instructors compared to methodology, 
Data was examined for these cross tabulations. Only those comparisons 
indicating a positive relation are reported in this study. 
For those questions indicated in the frequency count section that 
were (a) rankings, or (b) further information was provided by the 
respondents, mean scores were taken for each option. Using these means, 
tables were constructed so that this information is shown in relation to 
certain factors. Those relationships are as follows: 
1. Mean number of quarter hours completed beyond the bachelors' 
degree compared to classes taught. 
2. Mean number of quarter hours completed beyond the bachelors' 
degree compared to content of classes taught. 
3. Mean number of quarter hours completed beyond the bachelors' 
degree compared to material usage. 
4. Mean number of quarter hours completed beyond the bachelors' 
degree compared to methodo1.ogy. 
5. Mean number of quarter hours completed beyond the masters' 
degree compared to c1ases taught. 
6. Mean number of quarter hours completed beyond the masters' 
degree compared to content of classes taught. 
7. Mean number of quarter hours completed beyond the masters' 
degree compared to material usage. 
8. Mean number of quarter hours completed beyond the masters' 
degree compared to methodology. 
9. Mean number of quarter hours completed in specific economic 
classes compared to courses taught. 
10. Mean number of quarter hours completed in specific economic 
classes compared to content of classes taught. 
11. Mean number of quarter hours completed in specific economic 
classes compared to material usage. 
12. Mean number of quarter hours completed in specific economics 
classes compared to methodology. 
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These relationships were examined for importance. Those indicating 
a pattern are reported in this study. 
A·chi square test was to be done on the prescribed material 
usage gathered from both the administrators and instructors. The chi 
square test was to determine the actual difference between the stated 
uses and the e«pected differences between the stated uses. However, 
the data returned on these questions was insufficient to run the test. 
CHAPTER IV 
FINDINGS 
This study of the interpretations and implementations of Senate 
Bill 203 includes findings on administrators' interpretations of the 
requirements of the bill, administrators' implementations of free 
enterprise education programs and analysis of this data. The findings 
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also include the content of those programs and the education of instructors 
involved in those programs. 
Administrators' Survey 
Administrators were surveyed from all forty school districts in 
the state of Utah. All forty districts responded initially with the 
superintendents of the district supplying names of administrators involved 
in the interpretations and implementations of the requirement of Senate 
Bill 203. However, administrators from two districts did not respond to 
the questionnaires. Educational positions of the administrators ranged 
between principals, curriculum directors, assistant superintendents, 
and superintendents. Some larger school districts indicated that the 
decisions of the interpretations and implementations of the bill require-
ments were made individually at each high school in the district. For this 
reason, there were fifty-two responses from administrators from the 
thirty~ight districts that responded. This response made a 96 percent 
return of the questionnaires. 
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Guideline Interpretation 
Table 1 indicates the sources of information where the administrators 
first learned of the requirements of Senate Bill 203. As the table 
indicates, 61.5 percent of the administrators received their initial 
information from the State Board of Education. The second most indicated 
option was "other" indicating that the sources were varied. The third 
largest percent was in the two or more responses. This means that seven 
people, or 13.5 percent, marked two or more responses, although they were 
to indicate only one response. Because it did not make sense to have 
more than one initial source, this section was not broken down further. 
Table 1. Responses indicating administrators' source s of iflitial 
information about requirements of Senate Bill 20~ 
Absolute 
Responses Frequency Percent 
Mailings from legislature 1 1.9 
Utah Council for Economic 2 3.8 
Education 
State School Board 32 61.5 
Other 9 17.3 
Indicated two or more 7 13.5 
responses 
Did not respond 1 1.9 
Total 52 100.00 
The option ihdicated second most often was the option "other." The 
sources indicated in the "other" section were: the news media t the 
superintendent, information requested from a senator, school district, 
board or staff. More than 45 percent of the people who checked the 
option "other" found their information from the news media. One person 
indicated that he had received no information at all. 
62 
Tables 2 and 3 show how the administrators interpreted the instruc-
tional requirement of Senate Bill 203. The greatest percent (30.8) 
responded that the requirement was an integration of economic principles 
into current courses, including social studies, government, or business. 
The second greatest percent (21.2) indicated that the instructional 
requirement was one semester of economics, with 11 responses in that 
category. The next largest category was the two or more responses cate-
gory. Because this had such a large percent of responses, 19.2 t 
it is further broken down in Table 3. 
The "other" responses indicated were: prescribed by the state 
superintendent, any of the above, several options, combination, or none. 
Although there were only 52 respondents, there were 65 total 
responses. Table 3 shows what percent each 9ption was of the total 
responses. Again, it indicates that integration of economic principles 
was the most widely found interpretation of the instruction require-
ment of Senate Bill 203. with 38.5 percent of the administrators "stating 
this option. 
Table 2. Interpretation of the required instructional 
offering of Senate Bill 203. 
Responses 
One semester of economics 
One year of economics 
Absolute 
Frequency 
11 
3 
Integration of economic principles 16 
in current courses (SS, Govt. Bus.) 
Units or sections injected into 6 
current courses 
Other 
Indicated two or more responses 
Did not respond 
Total 
5 
10 
1 
52 
Percent 
21.2 
5.8 
30.8 
11.5 
9.6 
19.2 
1.9 
100.00 
Table 3. Breakdown of interpretations of required instructional 
offering of Senate Bill 203, for those indicating two 
or more responses. 
Absolute 
Responses Frequency Percent 
One semester of economics 17 26.2 
One year of economics 4 6.2 
Integration of economic 
principles in current 
courses (SS, govt, Bus.) 25 38.5 
Units or sections injected 
into current courses 14 21.4 
Other 5 7.7 
Total 65 100.0 
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Table 4. Relationship of source of initial information about requirements of Senate Bill 203 
compared to the interpretations of required instructional offerings. 
Initial Information Instructional Offerings 
Integration Units or I More than 
1 semester 1 year of of economic sections No I 1 response 
pf economics economics principles injected Other response indicated 
Number of reSDonses-nercent nf tot::ll 
No response 1-100 
Mailings from 
legislature 1-1.00 
Utah Council for 
Economic Education 1-50 1-50 
State School Board 8-25 1-3 10-31 1-3 5-15.6 7-22 
Other 2-22 1-11 3-33 2-22 1-11' 
Indicated more 
than one response 1-14 2-29 2-29 2-29 
--_ .. __ ._---
- ----- - - ----
L _ 
0\ 
~ 
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Table 4 shows the relationship between initial information sources 
and how administrators interpreted the instructional offering requirement 
of Senate Bill 203. Administrators getting their information from the 
state school board indicated that an integration of principles was chosen 
10 times out of 32, or 31 percent of the time. 
Table 5 shows the interpretation of the requirement of Senate 
Bill 203 of the use of materials prescribed by the state superintendent 
of public instruction. The prescribed materials consist of a text, 
The Free Market System, by Dix Cloward. Thirty-one, or 59.6 percent, of 
the administrators' responses indicated that the text would be used as 
a reference. Thirteen and one-half percent responded that the text must 
be used for the course structure. Those respondents who indicated an 
option that was not listed, under "other", indicated that the prescribed 
materials would be: highly recommended for use, used as a guideline, 
or they did not interpret the guideline. 
Table 5. Interpretations of the requirement of Senate Bill 203 
on the use of materials prescribed by the state 
superintendent of public instruction. 
Absolute 
Responses Frequency Percent 
Must be used for course outline 1 1.9 
Must be used for course structure 7 13.5 
Can be used for reference 31 59.6 
Does not have to be used 5 9.6 
Other· 4 7.7 
Indicated two or more responses 2 3.8 
Did not respond 2 3.8 
Total 52 100.00 
Table 6. Relationship of source of initial information about r .. equirements of Senate Bill 203 
compared to the interpretations of materials usage requirements . 
. " 
Initial Information Material Usage 
Course Course Does not More than 
Outline Structure Reference have to No I response 
Use Use Use be used Other response indicated 
Number of responses-percent of total 
No response 1-100 
Mailings from 
legislature 1-100 
Utah Council for Eco-
nomic Education 2-100 
State School Board 1-3 6~19 19-59 2-6 2-6 1-3 1-3 
Other 4-44 3-33 2-22 
Indicated more 1-14 5-71 1-14 than 1 response 
-- --
I 
I 
Q'\ 
Q'\ 
Table 7. The interpretations of administrators of the 
time schedule for implementing instruction 
for economic principles. 
Absolute 
Responses Frequency Percent 
Immediate implementation 11 21.2 
By fall 1977 27 51.9 
No time schedule 6 11.5 
Other 4 7.7 
Indicated two or more responses 3 5.8 
Did not respond 1 1.9 
Total 52 100.0 
Table 6 indicates the relationship between initial information 
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sources and how administrators interpreted the materials usage. If the 
administrators gained their information from the state school board, they 
interpreted the material usage as a reference 19 out of 32 times, or 59 
percent of the time. Six chose the materials for course structure use, 
and the rest of the responses showed no pattern. 
Table 7 shows the administrators' interpretations of the time 
schedule for implementing instruction for economic principles. Twenty-
seven of the respondents (51.9 percent) indicated that the requirement 
should be implemented in the fall of 1977. Eleven respondents, 21.2 percent, 
showed that the requirement was to be implemented immediately. Approxi-
mately 30 percent of the respondents indicated that the time schedule was 
not definite. The answers shown in the "other" option indicated were: 
Table 8. Relationship of aource of initial information about requirements of Senate 
Bill 203 compared to the interpretations of time schedule of program. 
Initial Information Time Schedule for Program Implementation 
Inunediate More than 
Imp lemen- Fall No time No 1 response 
tation 1977 Schedule Other response indicated 
Nl1mh~.r of reSDonses-oercent. of total 
No response 1-100 
Mailings from 
legislature 1-50 1-50 
Utah Council for 
Economic Education 1-50 1-50 
State School Board 5-16 22-·69 2-6 1-3 1-3 1-3 
Other 
3-33 1-11 2-22 2-22 1-11 
Indicated more than 
1 response 2-29 4 ... 57 1-14 
.~ '--- ----.. ---
J 
Q\ 
co 
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not clear, start by training a selected group of instructors, a8 soon as 
possible, 1980 graduating class, would be implemented along with career 
education, and when feasible. 
The relationship of sources of initial information and the imple-
mentation schedule for economic education j.n Utah is shown in Table 8. 
Twenty-two administrators, or 69 percent, who got their information from 
the state school board interpreted the scheduling for fall, 1977. Five 
of the 32, 9.6 percent, indicated immediate program implementation. 
Program Implementation Approach 
Table 9 indicates how the economic education program that the 
district implemented or is implementing was developed. The results show 
that 38.5 percent of the programs were developed by the instructors and 
38.5 percent of the programs were developed by a combi'flation of people, 
as shown by the responses of "two or more." Only 5.8 percent of the 
responses indicated program development by the curriculum directors and 
only 3.8 percent indicated development by the Utah Council on Economic 
Education. The responses given under the option "other" were: 
myself (instructor), all of the above, career education specialist, 
principal, counselor, administration, department chairman and teache~s, 
others (including parents) and district. 
Because of the large number (20) that indicated a cooperative 
effort on development, Table 10 gives a more detailed breakdown as to 
what the cooperative effort involved. Although there were 52 respondents, 
there were 73 total responses indicating who was developing the economic 
education programs that were to be implemented. This data includes 
respondents that checked two or more responses. Table 10 shows what 
percent each option was of the total responses. 
Table 9. Who will be developing the economic education 
program that is being implemented or will be 
implemented. 
Responses 
Utah Council on Economic 
Education 
Instructors 
Curriculum director 
Other 
Indicated two or more responses 
Did not respond 
Total 
Absolute 
Frequency 
2 
20 
3 
5 
20 
2 
52 
Percent 
3.8 
38.5 
5.8 
9.6 
38.5 
3.8 
lOO~OO 
Table 10. Breakdown of the development of economic education 
programs implemented. 
Absolute 
Responses Frequency Percent 
Utah Council on Economic 4 5.5 
Education 
Instructors 39 53.4 
Curriculum director 23 31.5 
Other 7 9.6 
Total 73 100.0 
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Approach Justification 
Table 11 describes how the approach used to develop the economic 
education program implemented was justified. The largest percent, 32.7, 
of the school districts indicated that the curriculum director approved 
the program implemented. The next two largest groups were the school 
board approval, 23.1 percent, and "otheJ!''', 25 percent in justifying 
the program imp1e~ented. 
Because of the pos3ibility of a district using more than one 
approach to justification of programs, Table 12 gives a greater break-
down of the question. The table shows the absolute frequency and the 
percent of the total responses, including the two or more responses given 
by some people. Again, the largest response was that the curriculum 
director approved the program, as shown by the 38.9 percent response. 
Table 11. Who justified the approach used to develop the 
economic education program that will be implemented. 
Absolute 
Responses Frequency 
Curriculum director approval 17 
Utah Council on Economic 2 
Education 
School board approval 12 
Other 13 
Indicated two or more responses 5 
Did not respond 3 
Total 52 
Percent 
32.7 
3.8 
23.1 
25.0 
9.6 
5.8 
100.0 
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The responses supplied by the administrators for the option "other" 
included the following: combination of local school administrators, local 
school decision, irrelevant, state board of education, not yet ascertained, 
none, by needs of school, no one else to assume assignment, and common 
curriculum practice in district (teachers). 
Table 12. Breakdown of the justification of the economic 
education program. 
Absolute 
Responses Frequency Percent 
Curriculum director approval 21 38.9 
UtaH Council on Economic 2 3.7 
Education approval 
School board approval 17 31.5 
Other 14 25.9 
Total 54 100.0 
Attitudes on Nonfunding 
Table 13, depicting information on whether more classes containing 
economic education should be offered, clearly shows that 50 percent of 
the respondents thought that more integration of economic principles 
should be in current classes. However, eight people, 15.4 percent, chose 
two or more options and one of those eight indicated a different response. 
That response was that more classes containing economic principles should 
be offered in inter-disciplinary courses. 
Table 13. Whether more classes containing 
economic education should be offered. 
Absolute 
Responses Frequency 
Yes, a basic economics course 9 
Yes, more integration in current 26 
classes 
No, classes offered are adequate 9 
Other 0 
Indicated two or more responses 8 
Did not respond 0 
Total 52 
Percent 
17.3 
50.0 
17.3 
0.0 
15.4 
0.0 
100.0 
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Table 14 shows why respondents believed that more classes containing 
economic education have not been offered. Eleven and one-half percent 
indicated that there was a lack of interest and 15.4 percent of the adminis-
trators indicated that there was a lack of qualified instructors. Almost 
half, 46.2 percent, of the administrators indicated more than one response, 
showing that there was more than one reason why more classes containing 
economic education have not been offered. The ten people who did not 
respond, 19.2 percent, could have (a) believed that no classes containing 
economic education needed to be added or (b) believed that they did not 
want to respond to this question. Table 15 shows the breakdown of those 
indicating more than one response. 
The responses supplied under the option "other" were: new emphasis, 
not a required course per se, and more teachers need training. 
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Table 14. Responses to statement regarding increased offering of 
classes containing economic education and why more such 
classes have not been offered. 
Absolute 
Responses Frequency Percent 
Lack of interest 6 11.5 
Lack of funding 2 3.8 
Lack of qualified instructors 8 15.4 
Lack of materials 1 1.9 
Other 1 1.9 
Indicated two or more responses 24 46.2 
Did not respond 10 19.2 
Total 52 100.0 
Table 15. Breakdown of why more classes containing economic 
education have not been offered. 
Absolute 
Responses Frequency Percent 
Lack of interest 19 24.7 
Lack of funding 13 16.9 
Lack of qualified instructors 25 32.5 
Lack of materials 17 22.1 
Other 3 3.9 
Total 77 100.0 
75 
Table 16 indicates why instructors participated in workshops 
or in-service training for economic education. The table shows that 
eight administrators indicated that instructors participate on their own. 
This con.titited15.4 percent of the administrator responses. Administrators 
indicated that instructors might participate 36.5 percent of the time. 
It is not known if there is participation by 19.2 percent of the 
administrators. 
Responses indicated under the option "other" include: volunteer 
but paid, district will help with one workshop, fall of 1977, have had 
none, and have attended one workshop upon district invitation. 
Table 16. Responses to statement regarding instructor participation 
in workshop or in-service training for economic education. 
Absolute 
Responses Frequency Percent 
Yes, they are required by 7 13.5 
the district 
Yes, they participate on their own 8 15.4 
Possible some instructors 19 36.5 
participate 
They do not participate to 10 19.2 
my knowledge 
Other 5 9.6 
Indicated two or more responses 1 1.9 
Did not respond 2 3.8 
Total 52 100.0 
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Table 17 briefly states that of those not responding positively 
to participating in economic education workshops or in-service training, 
the largest reason, 17.3 percent of the time, was lack of interest. 
Lack of funding was a lessor reason (7.7 percent of the responses) and 
7.7 percent of the administrators indicated two or more reasons. The 
61.5 percent of the administrators who did not respond to this question 
could either be (a) part of those administrators who responded positively 
in Table 16 or (b) part of those who did not respond to the question at all. 
Those indicating "other" reasons why there was not participation suggested 
the following: lack of time, place, new emphasis, fail to see need ·for it, 
and lack of incentive to develop curriculum. 
Table 17. Responses to statement regarding reasons for lack of 
participation in workshop or in-service training for 
economic education. 
Absolute 
Responses Frequency Percent 
Lack of interest 9 17.3 
Lack of funding 4 7.7 
Lack of qualification 0 0.0 
Other 3 5.8 
Indicated two or more responses 4 7.7 
Did not respond 32 61.5 
Total 52 100.0 
77 
As to why there has been a lack of curriculum development in economic 
education, 26.9 percent of the administrators indicated two or more 
responses in Table 18. This is further broken down in Table 19. The 
second most frequent response was a nation wide lack (19.2 percent of the 
responses). The third most frequent response was that development seems 
sufficient (19.2 percent of the responses). The only response to "other" 
was that there is no money to implement a program. 
Table 18. Responses to statement regarding a lack of development 
of curriculum in the area of economic education. 
Absolute 
Responses Frequency Percent 
Yes, nation wide lack 10 19.2 
Yes, state wide lack 8 15.4 
Yes, district wide lack 8 15.4 
No, development seems sufficient 10 19.2 
Other 1 1.9 
Indicated two or more responses 14 26.9 
Did not respond 1 1.9 
Total 1 100.0 
Table 19 states the frequency and percent of each response as 
a part of the total res.ponses, including the two or more responses of 
14 (26.9 percent) administrators. There were 74 total responses. Over 
85 percent of the total responses stated some type of lack in curriculum 
development. Only 13.5 percent of the administrators stated that develop-
ment was sufficient. 
Table 19. Breakdown of the lack of curriculum development 
in the area of economic education. 
Absolute 
Responses Frequency Percent 
Yes, nation wide lack 21 28.4 
Yes, state wide lack 21 28.4 
Yes, district wide lack 21 28.4 
No, development seems sufficient 10 13.5 
Other 1 1.4 
Total 74 100.0 
Table 20, showing why there is a lack of curriculum development 
in the area of economic education, points out that 28.8 percent of 
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the administrators think there is more than one reason. The 25 percent 
that did not respond to this question could either be those that thought 
the development was adequate or they could be those that simply 
did not respond to the question. There were several reasons indicated 
that were not presented in the initial options. These "other" responses 
include: I don't know (suggested by three respondents), this area has 
never identified the need, lack of time, personnel, emphasis, training of 
instructors, too many other things, and combination of all of the above. 
Table 21 states the total responses, including those of people 
making two or more responses, of those people who stated that there was 
a lack of development in economic education. There were 39 people responding, 
with 58 responses between those 39 people. Again, the greatest response 
was a lack of interest, as shown by 36.2 percent of the administrators. 
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Sixteen administrators, or 27,6 percent, indicated a lack of funding was a 
reason for lack of development. Lack of materials was indicated by 19 
percent of the instructors. 
Table 20. The reasons why there is a lack of curriculum 
development in the area of economic education. 
Absolute 
Responses Frequency Percent 
Lack of interest 10 19.2 
Lack of funding 3 5.8 
Lack of materials 2 3.8 
Other 9 17.3 
Indicated two or more responses 15 28.8 
Did not respond 13 25.0 
Total 52 100.0 
Table 11. Breakdown of reasons why there is a lack of 
curriculum development in the area of economic 
education. 
Absolute 
Responses Frequency Percent 
Lack of interest 21 36.2 
Lack of funding 16 27.6 
Lack of materials 11 19.0 
Other.~. 10 17.2 
Total 58 100.0 
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Table 22 states briefly administrators' opinions on the lack 
of development of materials for economic education. The largest percent 
of respondents (28.8 percent) indicated that material development was 
sufficient. The next two most frequent responses indicated a nation wide 
lack (23.1 percent of the respondents) or that there were two or more 
reasons for the lack (23.1 percent of the respondents). These three 
options accounted for 75 percent of the responses. Three administrators 
indicated the option "other" by stating that they did not know if there 
was a lack of material development for economic education. 
Table 22. Responses to statement regarding a lack of development 
of materials for economic education. 
Absolute 
Responses Frequency Percent 
Yes, nation wide lack 12 23.1 
Yes, state wide lack 5 9.6 
Yes, district wide lack 3 5.8 
No, development seems sufficient 15 28.8 
Other 3 5.8 
Indicated two or more responses 12 23.1 
Did not respond 2 3.8 
Total 52 100.0 
Table 23 gives the breakdown of the total responses, including all 
of the responses from administrators who stated that there were several 
reasons appropriate. 
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The breakdown briefly shows that there were 67 total responses 
from 50 administrators (two did not respond to this question). Of the 
total responses, Table 23 indicates that a total 73.2 percent of the 
administrators stated a lack of curriculum materials for economic education. 
Table 23. Breakdown of the possible lack of development of 
materials for economic education. 
Absolute 
Responses Frequency Percent 
Yes, nation wide lack 17 25.4 
Yes, state wide lack 17 25.4 
Yes, district wide lack 15 22.4 
No, development seems sufficient 15 22.4 
Other 3 4.5 
Total 67 100.0 
Table 24 shows that 38.5 percent of the administrators did not 
respond to this question. They may be a part of the previous response 
indicating that there was no lack of development of materials for 
economic education (15 respondents) or they may have chosen not to 
respond to this question. The next most frequent response (25 percent) 
shows that 13 administrators stated that there were two or more reasons 
for the lack of materials. 
The "other" responses included: combination of the above, there is 
plenty of material, not known, and there must be a compromise between 
theory and practice. 
Table 24. Reason for the lack of material development for 
economic education if indicated by Table 22. 
Absolute 
Responses Frequency Percent 
Lack of interest 5 9.6 
Lack of funding 6 11.5 
Lack of resource persons 1 1.9 
Other 7 13.5 
Indicated two or more responses 13 25.0 
Did not respond 20 38.5 
Total 52 100.0 
Table 25 states the breakdown for the total responses; the 32 
82 
administrators that responded gave 47 responses. The largest percent of 
responses, 38.3, indicated a lack of funding. 
Table 25. Breakdown of reasons for the lack of material 
development for economic education. 
Absolute 
Responses Frequency Percent 
Lack of interest 11 23.4 
Lack of funding 18 38.3 
Lack of resource persons 10 21.3 
Other 8 17.0 
Total 47 100.0 
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Table 26 shows that no administrators thought that an adequate 
economic education program could be offered without additional funding. 
Eighteen administrators, or 34.6 percent, believed that it was doubtful 
to offer an adequate program without additional funding. Approximately 
48 percent of the administrators stated it was possible or probable that 
an adequate program could be offered. 
Table 26. Responses to statement regarding the possibility of 
offering an adequate economic education program without 
additional funding. 
Absolute 
Responses Frequency Percent 
Definitely 0 0.0 
Probably 13 25.0 
Possible 12 23.1 
Doubtful 18 34.6 
No 8 15.4 
Indicated two or more responses 1 1.9 
Total 52 100.0 
Table 27 suggests that many features need to be added to economic 
education programs as only 5.8 percent of the administrators stated that 
the programs were adequate. Twenty-eight administrators indicated more 
than one response and five indicated all of the options listed needed to 
be added~ Fifteen administrators indicated that only one or no features 
needed to be added for an adequate program, as shown by the respons"es to 
the first four options of Table 27. The five administrators who indicated 
"other" responses did not, however, state features to be added, but ways 
to get features added. 
Table 27. Features that need to be added to district programs 
before administrators believe that the program 
would be adequate. 
Absolute 
Responses Frequency Percent 
Nothing, it is adequate 3 5.8 
More qualified teachers (quality) 2 3.8 
Materials 5 9.6 
Course offerings 5 9.6 
All previous areas 5 9.6 
Other 3 5.8 
Indicated more than one response 28 53.8 
Did not respond 1 1.9 
Total 52 100.0 
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The responses are broken down in Table 28, to show what percent each 
option was of the total responses. Those responses include all responses 
made by administrators who stated more than one response. 
Only 3.3 percent of the administrators (of the total responses) 
indicated that the programs were adequate without additional features. 
Almost 86 percent of the responses indicated a lack in teacher qualifica-
tions, materials, or course offerings. Another S.S percent of the respond-
ents stated that all of the above needed to be added in order to have 
adequate programs in economic education. 
An adequate program without funding is shown in relationship with 
needed features for adequacy in Table 29. Ov~r 60 percent of the adminis-
trators indicating that a program could not be adequate without additional 
funding indicated that there were several reasons for program inadequacy. 
Table 28. Breakdown of features that need to be added to 
district economic education programs to become 
adequate. 
Absolute 
Responses Frequency Percent 
Nothing, it is adequate 3 3.3 
More qualified teachers (quality) 21 23.1 
Materials 32 35.2 
Course offerings 25 27.5 
All previous areas 5 5.5 
Other 5 5.5 
Total 91 100.0 
Instructors' Survey 
The survey regarding instructor information as sent to all 87 
high schools in the state of Utah; 86 of the high schools responded. 
Two hundred nine questionnaires were originially sent to the high 
school instructors. Fourteen were not appropriate because: (a) the 
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instructor was not teaching free enterprise principles, (b) the instruc-
tor was not in secondary education, or (c) the person was a principal 
and not a teacher. This left 195 valid questionnaires. Of these 
questionnaires, 91 percent were returned, or 178 responses. 
Courses Taught 
Table 30 indicates the classes which are being taught that are 
entirely devoted to free enterprise education. Almost 45 percent of 
the respondents indicated that there were no classes being taught in 
that category. Twenty-two instructors indicated two or more responses. 
Table 29. Relationship of possibility of an adequate program without fundingv~ompared to 
Reeded features for program adequacy. 
Non Funded Features Needed for Adequate p~ -Programs Number of Responses-Percent of Total 
Nothing, More All 
it is qualified Course previous No 
adequate p.nstructors Materials offerings areas Other response 
Probably 1-8 l-B 2-15 2-15 
Possible 1-8 1-8 2-17 2-17 1-8 1-8 
Doubtful 1-6 2- 11 1-6 1-6 2-11 
No 1 ... 13 1-13 r13 
Indicate more 
than 1 response 
More than 
1 response 
indicated 
7- 54 
4- 33 
11- 61 
5 -63 
1 -100 
00 
0'\ 
Table 30. Classes taught entirely devoted to free enterprise 
education. 
Absolute 
Responses Frequency Percent 
Economics 32 18.0 
Social Studies 15 8.4 
Vocational Education 7 3.9 
General Business 7 3.9 
None 79 44.4 
Other 8 4.5 
Indicated two or more 
responses 22 12.4 
Did not respond 8 4.5 
Total 178 100.00 
The "other" section indicated that there are many different classes in 
which free enterprise is taught. The responses for "other" include; 
Maturity & Financial Preparation for Home Living, Free Enterprise (four 
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responses), Home Economics (two responses), Math for the Consumer, Student 
Government, FBLA, Marketing, Distributive Education, American Social and 
Economic Problems aad American Prob.lems. 
When instructors indicated that they were teaching a class 
devoted to free enterprise education, they were also asked to indicate 
the length of that class. Table 31 shows that a great number (42.3 
percent) are being taught for a semester. Classes taught for a year 
consitituted 30.7 percent of those responding to the question. 
Table 32 depicts the classes being taught that contain units, 
sections, or an integration of economic principles. Over 41 percent 
indicate that these principles were being taught in social studies classes. 
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Table 31. Length of classes devoted to free enterprise education. 
Economics 
Social Studies 
Vocational Education 
General Business 
None 
Other 
Total 
*Raw Count 
**Percent of total 
Year 
* 6 
**11.5 
4 
7.7 
3 
5.8 
2 
3.8 
0 
0.0 
1 
1.9 
16 
30.7 
Semester 
10 
19.2 
7 
13.5 
2 
3.8 
3 
5.8 
0 
0.0 
0 
0.0 
23 
42.3 
Quarter 
5 
9.6 
5 
9.6 
0 
0.0 
0 
0.0 
0 
0.0 
0 
0.0 
10 
19,2 
Other 
2 
3.8 
0 
0,0 
1 
1.9 
1 
1.9 
0 
0.0 
0 
0.0 
4 
7.7 
Twenty percent indicated two or more responses. This information is 
broken down in Table 33, which gives frequency counts and percents for 
the total responses, including multiple responses by each person. 
The responses given by the instructors for the option "other" are 
listed as follows: 
1. Consumer education (two responses) 
2. Free Enterprise (three responses) 
3. Political and Cultural Geography 
4. None (two responses) 
5. American Problems (four responses) 
6. Home Economics, Family Life, Home Living (14 responses) 
7. Chemistry, Science (two responses) 
8. Cooperative Education 
9. Math (two responses) 
10. Career Education 
11. American Government, American History (four ~esponses) 
12. Business Law (two responses) 
13. Bookkeeping, Accounting (five responses) 
14. Personal Finance (four responses) 
Table 32. Classes taught containing units, sections, or an 
integration of economic conepts. 
Absolute 
Responses Frequency Percent 
Economics 7 3.9 
Social Studies 74 41.6 
Vocational Education 15 8.4 
General Business 9 5.1 
Other 32 18.0 
Indicated two or more 
responses 37 20.8 
Did not respond 4 2.2 
Total 178 100.00 
Course Content 
Tables34 through 40 indicate the amount of specific economic 
content in the classes instructors are teaching. All of the tables 
show that all concepts are being taught to some extent, with some in-
structors covering the concepts compete1y and others not at all. 
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Table 33. Breakdown for classes taught containing units, 
sections, or an integration of economic principles. 
Absolute 
Responses Frequency Percent 
Economics 25 11.1 
Social Studies 105 46.7 
Vocational Education 33 14.7 
General Business 21 9.3 
Other 41 18.2 
Total 225 100.00 
Table 34 shows that over 65 percent of the instructors teachine 
economic principles teach SO'aile or a goou coverage of what economics 
io about, how one thinks about economic problems. Less than eight 
percent of the instructors, do not teach the concept or did not respond. 
Table 34. How much is taught concerning what economics is 
about, how one thinks about economic problems. 
Absolute 
Responses Frequency Percent 
None 11 6.2 
Very little 34 19.1 
Some 69 38.8 
Good coverage 47 26.4 
Complete coverage 14 7.9 
Did not respond 3 1.7 
Total 178 100.00 
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Table 35 indicates that almost 66 percent of the tea~hers are 
covering the concept of ~the nature of economic problems of wants, 
scarce resources, and the need for an economic system some of the 
time or are giving it good coverage. Over 10 percent are covering it 
completely and only 4.5 percent are not teaching the concept at all. 
Concerning the basis of the decision in the U.S. of what, how, 
and how much to produce and who will receive the goods, Table 36 shows 
33.7 percent of the instructors indicated that they taught some of 
the concepts. Almost 10 percent indicated that they did not teach it 
at all. 
Table 37 points out that 33.8 percent of the instructors teach 
very little or none of the concepts of economic growth and stability. 
Only 3.9 percent of the instructors indicated that they completely 
cover those concepts. 
Table 35. How much is taught concerning the nature of economic 
problems of wants, scarce resources, the need for an 
economic system. 
Absolute 
Responses Frequency Percent 
None 8 4.5 
Very little 32 18.0 
Some 71 39.9 
Good coverage 46 25.8 
Complete coverage 19 10.7 
Did not respond 2 1.1 
Total 178 100.0 
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Table 36. How much is taught concerning the basis of the decision 
in the U.S. of what, how, and how much to produce and 
who will receive the goods. 
Absolute 
Responses Frequency Percent 
None 17 9.6 
Very little 36 20.2 
Some 60 33.7 
Good coverage 51 28.7 
Complete coverage 12 6.7 
Did not respond 2 1.1 
Total 178 100.0 
Table 37. How much is taught concerning the economic growth 
and stability. 
Absolute 
Responses Frequency Percent 
None 17 9.6 
Very little 43 24.2 
Some 64 36.0 
Good coverage 45 25.3 
Complete coverage 7 3.9 
Indicated two or more 
responses 1 0.6 
Did not respond 1 0.6 
Total 178 100.0 
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Concerning the concepts of the distribution of income, 44.4 percent 
of the instructors indicated that they taught some of the concept. Forty-
four instructors, or 24.7 percent, responded that they gave the concepts 
good coverage in classes. This is shown in Table 38. Table 39 shows 
that 85.4 percent of the instructors do teach the concepts of the u.s. 
in the world economy. 
Table 40, which shows how much is taught concerning other economic 
systems, including communistic and other democratic societies, indicates 
that 18 percent do not teach these concepts at all. Only 1.7 percent 
teach complete coverage of the concepts. 
Materials Usage 
Usage of a textbook is indicated in Table 41. Less than 10 percent 
of the instructors responded that they used an entire text. Seventy-
six instructors, or 42.7 percent responded that they used some parts 
and 11.4 percent responded that they used the text as a reference. 
Ten percent of the instructors responded that they chose more than 
one option. Table 42 presents the breakdown of the total responses. 
There were 194 responses from 173 respondents. There were 91 responses 
that some parts of a text was used. Forty-four responses indicated 
that a text was used as a reference. 
Table 43 points out that of the seventy-three instructors indicating 
they were teaching economics, only six were using the state prescribed 
text, Free Market System, by Cloward. Forty-one instructors stated 
that they use some other text and four stated that they use more than 
one text. Thirty-seven stated that they did not use a text. 
Table 38. How much is taught concerning the distribution 
of income. 
Absolute 
Responses Frequency Percent 
None 14 7.9 
Very little 34 19.1 
Some 79 44.4 
Good coverage 44 24.7 
Complete coverage 4 2.2 
Did not respond 3 1.7 
Total 178 100.0 
Table 39. How much is taught concerning the U.S. in 
the world economy, 
Absolute 
Responses Frequency Percent 
None 21 11.8 
Very little 40 22.5 
Some 63 35.4 
Good coverage 47 26.4 
Complete coverage 2 1.1 
Indicated two or more 
responses 1 0.6 
Did not respond 4 2.2 
Total 178 100.0 
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Table 40. How much is taught concerning other economic systems, 
including communistic and other democratic societies. 
Absolute 
Responses Frequency Percent 
None 32 18.0 
Very little 35 19.7 
Some 61 34.3 
Good coverage 41 23.0 
Complete coverage 3 1.7 
Indicated two or more 
responses 2 1.1 
Did not respond 4 2.2 
Total 178 100.0 
Table 41. Usage of a textbook. 
Absolute 
Responses Frequency Percent 
Entire text 17 9.6 
Some parts 76 42.7 
Outline for course 14 7.9 
Reference only 31 17.4 
Not used at all 17 9.6 
Indicated two or more 
responses 18 10.1 
Did not respond 5 2.8 
Total 178 100.0 
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Table 42. Breakdown of usage of a textbook. 
Absolute 
Responses Frequency Percent 
Entire text 20 10.3 
Some parts 91 46.9 
Outline for course 21 10.8 
Reference only 44 22.7 
Not used at all 18 9.3 
Total 194 100.0 
Table 43. Texts being used for teaching economics classes. 
Responses 
The Worldly Philosophers, 
Heilbroner 
Free Market System, 
Cloward 
No text is used 
Other 
Indicated two or more 
responses 
Did not respond 
Total 
Absolute 
Frequency 
4 
6 
22 
37 
4 
105 
178 
Percent 
2.2 
3.4 
12.4 
20.8 
2.2 
59.0 
100.0 
96 
97 
Following is a list of the textbooks listed for use by the 
instructors in response to the option Itother~" from Table 43. 
1. Economics, An Analytical Approach 
2. Economics and the American System 
3. Economics, Principles and Applications (Kennedy & Olsen) 
4. The Consumers and the American Economy (Saa1bach) 
5. USA, the Economy Multiple, the Harvard Series, (The Jungle) 
6. The Study of Economics 
7. Our American Government and Political System 
8. The Consumer in the Marketplace 
9. Competitive Economic Systems 
10. Economics of the Consumer 
11. Marketing texts 
12. Mini series 
13. Multiple texts 
14. You - the Consumer 
15. Amsco, Institutions and Analysis 
16. Retailing Prices and Practices 
17. The Economics Process 
18. How the Economic System Works 
19. Consumer Economic Problems 
20. Economics in Action (Calderwood & Fersch) (two responses) 
21. Economics for Decision Making (four responses) 
22. Applied Economics (South-Western) (four responses) 
23. Opportunities in Clothing 
24. Today's Problems 
25. Economics, Principles & Practices (Brown & Wolfe) (four responses) 
26. U.s. History text 
27. Economics, Principles & Applications (Goodman & Harris) 
(two responses) 
28. The American Economy (Houghton-Mifflin) (two responses) 
29. Using Economics (Oxford) 
30. Economics USA (two responses) 
31. American Consumer 
In teaching economic principles, 89.3 percent of the instructors 
indicated that they use a text less frequently than daily. More than 
twelve percent never use a text, as indicated by Table 44. 
The responses indicated for the option "other" are as follows: 
1. Used as a resource 
2. Only one unit 
3. Varies 
4. Student reference 
5. Occationally 
6. Two times per week 
7. Outlined program 
B. One third in. semester course 
9. As needed 
Table 44. The frequency of text use. 
Responses 
Daily 
3 times per week 
Once per week 
Once every two weeks 
Never 
Other 
Indicated two or more 
responses 
Did not respond 
Total 
Absolute 
Frequency 
19 
50 
13 
13 
22 
11 
2 
4B 
178 
Percent 
10.7 
28.1 
7.3 
7.3 
12.4 
6.2 
1.1 
27.0 
100.0 
98 
99 
Table 45. Supplementary materials being used. 
Absolute 
Responses Frequency Percent 
Resource persons 2 1.1 
Films 19 10.7 
Group projects 5 2.8 
Interviews 0 0.0 
Other 4 2.2 
Indicated two or more 
responses 112 62.9 
Did not respond 36 20.2 
Total 178 100.0 
Table 45 suggests that 62.9 percent of the instructors use more 
than one type of supplementary material. No instructors stated that 
they used interviews for supplementary material. 
The responses to the option "other" are shown below and include 
responses from instructors indicating two or more responses. 
1. Individual projects (five responses) 
2. Magazines, other periodicals (nine responses) 
3. Term papers (three responses) 
4. Research (four responses) 
5. Audio visual aids, labs 
6. Free materials 
7. Handouts 
8. Field trips (six responses) 
9. Price surveys 
10. Mini course - Economics for Young Americans 
11. Speakers (two responses) 
12. Kits, games, tapes, programmed instruction (four responses) 
13. Panel discussions (five responses) 
100 
Table 46. Breakdown of supplementary materials being used. 
Absolute 
Responses Frequency Percent 
Resource persons 86 23.5 
Films 122 33.3 
Group projects 88 24.0 
Interviews 35 9.6 
Other 35 9.6 
Total 366 100.0 
The supplementary materials used are broken down further in Table 
46. This table shows the total responses of the instructors. Thirty-
three percent of the responses indicated the use of films for supple-
mentary material. 
Table 47 depicts a wide variety of sources for materials. Sixty-
three instructors listed more than one source. Twenty-seven, 15.2 percent, 
responded that they had other sources than the five listed on the question-
naire and 15.7 percent stated that they used the curriculum library source. 
The many varied sources of materials are identified from the 
option "other" in the list below. 
1. Readings, pamphlets, periodicals (seven responses) 
2. Media, federal government (seven responses) 
3. My background (six responses) 
4. Texas Tech 
5. National Federation of Small Businesses 
6. Texts (eleven responses) 
7. Comparative Service Agency 
8. Book companies (two responses) 
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9. My own library (four responses) 
10. News media (three responses) 
11. Resource persons 
12. Chamber of Commerce (two responses) 
13. Utah State Board of Education 
14. University of Utah 
15. Ralph Nadar 
16. Realtors 
17. Media Center (four responses) 
18. Stockbrokers 
19. All of the above 
Table 47. Sources of materials for economic education. 
Absolute 
Responses Frequency Percent 
Curriculum library 28 15.7 
Community 16 9.0 
State Council on Economic 
Education 3 1.7 
Joint Council on Economic 
Education 4 2.2 
Other 27 15.2 
Indicated two or more 
responses 63 35.4 
Did not respond 37 20.8 
Total 178 100.0 
The sources of materials are shown again in Table 48. Here 
is the total of all responsee, including those multiple responses by 
instructors. The curriculum library was the response chosen ~5.2 
percent of the time. Another 30.9 percent of the responses indicated 
the community as a material source. 
Table 48. Breakdown of sources of materials for 
economic education. 
Absolute 
Responses Frequency 
Curriculum library 82 
Connnunity 72 
State Council on Economic 
Education 16 
Joint Council on Economic 
Education 20 
Other 43 
Total 233 
Methodologies 
Percent 
35.2 
30.9 
6.9 
8.6 
18.5 
100.0 
Table 49 shows how instructors ranked the methods of instruction 
which they use in economic education by giving frequency count. The 
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lecture method was ranked number one most frequently, or 86 times. Large 
group instruction was indicated first with the second highest frequency. or 
41 times. Large group instruction was most often indicated (48) as the 
second most frequent method of instruction. Lecture, small group instruc-
tion, and individual projects were all close choices for the second most 
second ranked method, with their responses being 29, 27, and 28. These 
same four methods were the top four choices for the third ranked method 
of instruction, with their responses being 41, 29, 26, and 21. 
Table 49. Rankings of methods of instruction in economic education 
by absolute frequency counts. 
Rankings 
Large Small 
Group Group Lndividua1 Group 
Lecture I.nstruction nstruction Projects Projects 
1 86 41 14 18 5 
2 29 48 27 28 16 
3 21 26 29 41 15 
4 8 11 21 23 32 
5 5 4 20 13 28 
6 4 4 9 4 13 
7 1 0 0 1 1 
No response 24 44 58 50 68 
Total 178 178 178 178 178 
Resource 
Persons 
4 
10 
14 
28 
25 
36 
1 
60 
178 
Other 
2 
0 
1 
4 
4 
0 
3 
164 
178 
..... 
o 
w 
Table 50. Rankings of methods of instruction in economic education by percents. 
Rankings Percent 
Large Small 
group group Individual Group Resource 
Lecture Instruction ~nstruction Projects Projects Persons 
1 48.3 23.0 7.9 10.1 2.8 2.2 
2 16.3 27.0 15.2 15.7 9.0 5.6 
3 11.8 14.6 16.3 23.0 8.4 7.9 
4 4.5 6.2 11.8 12.9 18.0 15.7 
5 2.8 2.2 11.2 7.3 15.7 14.0 
6 2.2 2.2 5.1 2.2 7.3 20.2 
7 .6 0 0 .6 .6 .6 
No response 13.5 24.7 32.6 28.1 38.2 33.7 
Other 
1.1 
0 
.6 
2.2 
2.2 
0 
1.7 
92.1 
t---a 
o 
J:'-
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Table 50 shows how the instructors ranked the methods of 
instruction by relative frequency or percent. The lecture method 
was most often chosen as the first, with 48 percent of the instructors 
responding. Large group instruction was chosen second most of the time 
by those responding, as indicated by the 27 percent response. The largest 
response for each of the other methods of instruction was "no response." 
This is indicated by the 32.6 percent "no reponse" for small group 
instruction, 28.1 percent "no response" for individual projects, 38.2 
percent "no response" for group projects, 33.7 percent "no response" 
for resource persons, and 92.1 percent "no response" for the option 
"other." 
Table 51 shows the other methods of instruction that were 
indicated by instructor responses. The most frequent listed were 
films, slides, filmstrips, and movies, claiming 61.1 percent of the 
responses under other methods of instruction used. 
Table 51. Other methods of instruction indicated by instructors 
teaching economic principles. 
Absolute 
Responses Frequency Percent 
Films, filmstrips, movies, slides 11 61.1 
Field trips 1 5.6 
Simulations 2 11.1 
News Media 1 5.6 
Demonstrations 1 5.6 
Conununity 1 5.6 
Workbook 1 5.6 
Total 18 100.0 
Instructor Academic and 
Economic Education Background 
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Table 52 summarizes the undergraduate majors of those instructors 
who teach economic principles. Sixty-seven instructors, 37.6 percent, 
had majors in social studies. Twenty-four instructors, 13.5 percent, had 
majors in business education. More than 34 percent indicated majors 
in a different category than those listed. Those responses to the 
option "other" are seen in the list below. These responses include the 
the responses from "other" and those that indicated "other" in their 
choice of two or more options. The majors include: 
1. History, political science, geography (thirteen responses) 
2. Physical education (twelve responses) 
3. Home economics (nine responses) 
4. English, speech, journalism (seven responses) 
S. Math, physics (five responses) 
6. Psychology (four responses) 
7. Biology, chemistry, science (three responses) 
8. Finance and accounting (two responses) 
9. Sociology (two responses) 
10. Agriculture (two responses) 
11. German 
12. Latin 
13. Industrial arts 
14. Music 
15. Special education 
16. Distributive education 
17. Elementary education 
18. Composite business administration, distributive education 
The undergraduate majors are broken down further in Table 53. This 
shows the total responses, includin~ instructors with two or more majors. 
The largest percent of the total majors is still social studies with 41 
percent. The next largest single major response is business education, 
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with 13.5 percent of the instructors responding to that major. The "other" 
majors now account for 34.3 percent of the responses. Economics majors 
account for only 4.9 percent of the majors. 
Table 52. Undergraduate majors of instructors of economic 
education. 
Absolute 
Responses Frequency Percent 
Business Education 24 13.5 
Social Studies 67 37.6 
Economics 4 2.2 
Distributive 7 3.9 
Other 61 34.3 
Indicated 2 or more responses 10 5.6 
Did not respond 5 2.8 
Total 178 100.0 
Table 53. Breakdown of undergraduate majors of instruction of 
economic education. 
Absolute 
Responses Frequency Percent 
Business Education 26 14.2 
Social Studies 75 41.0 
Economics 9 4.9 
Distributive Education 9 4.9 
Other 64 35.0 
183 100.0 
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Table 54 shows the breakdown of the quarter hours earned by 
instructorsbeyond the bachelor's degree. It is broken down by bachelor's 
degree majors. Forty-two instructors (23.6 percent) indicated that 
thay had earned hours in business education, ninety-five instructors 
(53.4 percent) had earned hours in social studies, seventeen instructors 
(10 percent) had earned hours in business administration, and thirty-five 
instructors (19.7 percent) had earned hours in gther major areas. 
Only seventy instructors (39 percent) had earned credit hours beyond 
their bachelor's degree in economics. 
The following list indicates other majors in which instructors have 
earned credit hours. 
1. Curriculum development 
2. Distributive education 
3. Administration education 
4. Education (thirteen responses) 
5. English 
6. Counseling 
7. Math 
8. School law 
9. Humanities 
10. History, geography 
11. Science, math 
12. Accounting 
13. Vocational education classes 
Table 55 shows the master's degree majors indicated by instructors 
of economic education. Eighteen percent of the instructors with their 
master's degree indicated a major other than those listed. Those majors 
are shown in the following list. 
1. Curriculum 
2. History 
109 
Table 54. Quarter hours earned beyond the bachelor's degree 
indicated by instructors of economic education. 
Business Education Social Studies 
Absolute Absolute 
Hours Frequency Percent Hours Frequency Percent 
3 5 2.8 1 2 1.1 
5 3 1.7 2 2 1.1 
6 3 1.7 3 1 .6 
10 2 1.1 5 4 2.2 
12 2 1.1 6 3 1.7 
15 3 1.7 7 1 .6 
16 1 .6 8 1 .6 
17 1 .6 9 3 1.7 
20 3 1.7 10 3 1.7 
22 1 .6 12 4 2.2 
25 2 1.1 13 1 .6 
28 2 1.1 14 1 .6 
30 6 3.4 15 7 3.9 
36 1 .6 17 1 .6 
38 1 .6 18 1 .6 
40 1 .6 20 8 4.5 
45 2 1.1 24 1 .6 
48 1 .6 25 4 2.2 
62 1 .6 26 1 .6 
75 1 .6 27 2 1.1 
No response 136 76.4 30 8 4.5 
34 1 .6 
35 1 .6 
36 1 .6 
Total 178 100.0 40 7 3.9 
42 1 .6 
45 6 3.4 
48 3 1.7 
50 1 .6 
55 1 .6 
56 1 .6 
58 1 .6 
60 4 2.2 
65 1 .6 
72 1 .6 
80 2 1.1 
90 1 .6 
99 3 1.7 
No 83 46.6 
Responses 
Total 178 100.0 
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Table 54. Continued 
Business Administration Economics Continued 
Absolute Absolute 
Hours Frequency Percent Hours Frequency Percent 
2 1 .6 35 1 .6 
5 1 .6 40 2 1.1 
6 1 .6 45 1 .6 
9 1 .6 No response 108 60.7 
10 3 1.7 
12 1 .6 
13 1 .6 
14 1 .6 Total 178 100.0 
15 1 .6 
18 1 .6 
20 2 1.1 
25 1 .6 Other 
30 1 .6 
90 1 .6 
No response 161 90.4 1 3 1.7 
4 1 .6 
6 2 1.1 
7 2 1.1 
Total 178 100.0 8 1 .6 
10 2 1.1 
11 1 .6 
12 2 1.1 
Economics 15 2 1.1 
20 2 1.1 
21 1 .6 
2 2 1.1 23 2 1. 1 
3 10 5.6 24 1 .6 
4 2 1.1 25 1 .6 
5 4 2.2 27 1 .6 
6 11 6.2 30 2 1.1 
8 2 1.1 32 1 .6 
9 3 1.7 45 3 1.7 
10 8 4.5 51 1 .6 
12 3 1.7 54 1 .6 
15 6 3.4 79 1 .6 
18 2 1.1 90 1 .6 
19 1 .6 95 1 .6 
20 6 3.4 No response 143 80.0 
23 1 .6 
24 1 .6 
25 1 .6 
30 2 1.1 178 100.0 
32 1 .6 
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Table 55. Majors of instructors with master's degrees. 
Absolute 
Responses Frequency Percent 
Business Education 10 5.6 
Social Studies 13 7.3 
Business Administration 1 .6 
Economics 3 1.7 
Other 32 18.0 
Indicated two or more 2 1.1 
responses. 
Did not respond 117 65.7 
Total 78 100.0 
3. Music 
4. Physics, science (two responses) 
5. Law 
6. Education (fifteen responses) 
7. Media (three responses) 
8. Administrators (three responses) 
9. Speech 
10. Home economics 
11. Physical education (three responses) 
12. Counseling 
13. Religious education 
14. Agriculture 
15. Math (three responses) 
16. Distriburive education 
17. Political science 
In Table 55 there were 13 instructors (7.3 percent) with majors in 
social studies and ten instructors (5.6 percent) in business education. 
However, 65.7 percent of the instructors teaching economic concepts 
have not earned a master's degree. 
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Table 56 shows the instructors who had earned credit hours beyond 
a master's degree. Most of the instructors had earned hours in social 
studies, with 27 instructors (15.2 percent) indicating hours in that 
area. Eleven instructors (6.3 percent) had earned hours in business 
education, three instructors (1.7 percent) had earned hours in business 
administration, and twelve instructors (6.7 percent) had earned hours in 
other major areas. Only thirteen instructors had earned their hours 
beyond the master's degree in economics. 
The following list shows other areas where instructors had earned 
hours beyond their master's degree. 
1. History (two responses) 
2. Education (six responses) 
3. Math (two responses) 
4. Physical education 
5. Curriculum 
6. School law 
7. Vocational education 
8. EME workshop 
Table 57 presents the quarter hours instructors earned in specific 
economics classes. One hundred instructors, 56.2 percent, did not 
respond as having taken any basic macroeconomics. An even greater 
percent, 70.8, did not respond as having taken any basic microeconomics. 
For those who did respond in those areas, only 9 percent of the 
instructors had earned over six credit hours in basic macroeconomics. 
Only 5.1 percent of the instructors had earned over six credit hours 
in basic microeconomics. No other economics class had greater than 
.a 28.6 pe.rcent res.pons.e of inst;rlJ,c;tor p~:,ticipati'On. 
Table 56. Quarter hours earned beyond the master's degree 
indicated by instructors of economic education. 
Business Education Social Studies 
Absolute Absolute 
Hours Frequency Percent Hours Frequency Percent 
1 1 .6 1 1 .6 
4 2 1.1 5 2 1.1 
6 1 .6 6 3 1.7 
12 3_ 1.7 10 2 1.1 
15 1 .6 11 1 .6 
16 1 .6 12 2 1.1 
30 1 .6 15 5 2.8 
45 1 .6 20 3 1.7 
No response 167 93.8 22 1 .6 
24 1 .6 
Total 178 100.0 30 1 .6 
38 1 .6 
40 2 1.1 
Business Administration 45 1 .6 
50 1 .6 
Absolute No response 151 84.8 
Hours Frequency Percent 
3 1 .6 Total 178 100.0 
5 1 .6 
15 1 .6 
No response 175 98.3 
Total 178 100.0 
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Table 56. Continued. 
Economics Other 
Absolute Absolute 
Hours Frequency Percent Hours Frequency Percent 
3 4 2.2 1 1 .6 
4 1 .6 3 3 1.7 
5 1 .6 4 1 .6 
8 1 .6 12 1 .6 
9 2 1.1 20 1 .6 
10 1 .6 35 1 .6 
12 2 1.1 40 1 .6 
15 1 .6 45 1 .6 
No response 165 92.7 60 1 .6 
90 1 .6 
No response 166 93.3 
Total 178 100.0 
Total 178 100.0 
Table 57 also shows that 35 instructors (19.7 percent) did 
respond that they had taken a different economics class than those 
listed. They include the following: 
1. Joint Council on Economic Education (workshop?) 
2. Economics of Utah 
3. Economics in Land Government 
4. General Economics 
5. Curriculum Development in Economics 
6. Econometrics 
7. International Trade 
8. Agricultural Economics 
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Table 57. Quarter hours earned in specific economics classes 
by instructors of economic education. 
Basic Macroeconomic Basic Microeconomics 
Absolute Absolute 
Hour Frequency Percent Hour Frequency Percent 
1 2 1.1 2 2 1.1 
3 24 13.5 3 21 11.8 
4 6 3.4 4 2 1.1 
5 20 11.2 5 13 7.3 
6 10 5.6 6 5 2.8 
7 1 .6 7 1 .6 
8 3 1.7 8 3 1.7 
9 3 1.7 9 2 1.1 
10 5 2.8 10 3 1.7 
12 2 1.1 No response 126 70.8 
15 2 1.1 
No response 100 56.2 
Total 178 100.0 
Total 178 100.0 Intermediate Macroeconomics 
biter-mediate Microeconomics 1 1 .6 
2 1 .6 
2 1 .6 3 9 5.1 
3 7 3.9 4 1 .6 
5 3 1.7 5 6 3.4 
6 1 .6 6 3 1.7 
8 1 .6 8 2 1.1 
9 1 .6 9 1 .6 
12 1 .6 No response 154 86.5 
No response 163 91.6 
Total 178 100.0 
Total 178 100.0 
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Table 57. Continued 
Money and Banking Other 
Absolute Absolute 
Hours Frequency Percent Hours Frequency Percent 
1 1 .6 1 1 .6 
2 3 1.7 2 1 .6 
3 23 12.9 3 10 5.6 
4 4 2.2 4 2 1.1 
5 13 7.3 5 3 1.7 
6 3 1.7 6 3 1.7 
7 1 .6 7 1 .6 
10 1 .6 8 3 1.7 
12 2 1.1 9 2 1.1 
No response 127 71.3 10 5 2.8 
12 1 .6 
Total 178 100.0 20 1 .6 
25 1 .6 
Labor Economics 30 1 .6 
No response 143 80.3 
2 1 .6 
3 15 8.4 Total 178 100.0 
4 2 1.1 
5 11 6.2 
6 4 2.2 
10 1 .6 
15 1 .6 
No response 143 80.3 
Total 178 100.0 
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9. Consumer Economics 
10. Utah Economic Resourses 
11. Social Security 
12. Economic History 
13. Investments 
14. European Economic History 
15. U.S. Economic History 
In-service training and workshop participation was quite low, as 
shown by Table 58. Nearly 67.5 percent of the instructors indicated 
that they had not participated in workshops or in-service training or 
they did not respond to the question. The 8.4 percent indicating 10 or 
more hours of participation indicated what they had participated in, not 
how many hours as they had been requested to do. 
Table 58. Participation in summer workshops or in-service training 
for economic education. 
Absolute 
Responses Frequency Percent 
None 104 58.4 
1-3 quarter hours 16 9.0 
4-6 quarter hours 21 11.8 
7-9 quarter hours 15 8.4 
10 or more quarter hours 6 3.4 
(more specified) 
Did not respond 16 9.0 
Total 178 100.0 
Those instructors who had not participated in workshops or in-
service training express some of the reasons in Table 59. The list 
following the table indicates other responses given. 
Table 59. Reasons for not attending workshops in economic 
education. 
Absolute 
Response Frequency 
Not interested 12 
Lack of funding 26 
Lack of time 41 
Other 20 
Indicated two or more responses 42 
Did not respond 37 
Total 178 
1. Not aware of any (sixteen responses) 
2. Can't afford 
3. Time or schedule bad 
4. Location 
5. Other academic pursuits 
6. College credit should be given 
·7. Illness 
8. Not enough involvement in teaching assignment 
9. I have taken every opportunity 
10. Most high school level economics are harmful 
11. Am ready now, hadn't been before 
12. I have all the materials I can teach 
Percent 
6.7 
14.6 
23.0 
11.2 
23.6 
20.8 
100.0 
13. No need, I won't teach the course until next year 
The 23.6 percent of the instructors who indicated more than one 
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response have all of their responses tabulated in Table 60. This table 
indicated a 42.2 percent response of lack of time. Lack of funding 
gathered a response of 35 percent. 
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Table 60. Breakdown of reasons instructors of economic education 
have not attended workshops or in-service training. 
Absolute 
Response Frequency Percent 
Not interested 13 7.0 
Lack of funding 66 35.0 
Lack of time 78 42.2 
Other 28 15.1 
Total 178 100.0 
Table 61 shows that 52.2 percent of the instructors teaching 
economic principles 'have taught for ten years or more. The next most 
frequent response was 7-9 years of teaching experience, which had a 17.4 
percent response. "Other" responses ind.icated teaching experience ranging 
from 10 to 37 years. 
Table 61. Years of teaching experience of instructors of 
economic education. 
Absolute 
Response Frequency Percent 
Less than one 12 6.7 
1-3 years 12 6.7 
4-6 years 28 15.7 
7-9 years 31 17.4 
10 or more years 93 52.2 
Did not respond 2 1.1 
Total 178 100.0 
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Over half of the instructors of economics education are in the 
department of social studies, as shown by the 55.1 percent response. 
Business education majors constitute 14 percent of the instructors of 
economics education. This is shown in Table 62. "Other" ujordepart':' 
mehts include: 
1. Agriculture 
2. Athletics, P.E., Health (six responses) 
3. Math (six responses) 
4. Science, Chemistry (three responses) 
5. Home Economics (nine responses) 
6. English (three responses) 
7. Vocational Administration, Coordinator (two responses) 
Table 62. Department of Instruction of Teachers of Economic 
Education. 
Absolute 
Response Frequency Percent 
Business Education 25 14.0 
Social Studies 98 55.1 
Economics 1 .6 
Distributive Education 5 2.8 
Other 22 12.4 
Indicated two or more responses 25 14.0 
Did not respond 2 1.1 
Total 178 100.0 
Table 63 shows the breakdown of departments in which instructors 
of economic education are teaching. This includes all departments, 
including multiple departments for some instructors. The social studies 
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department claims 56.6 percent of the instructors. The business education 
department has the second highest number of instructors with 34, or 16.6 
percent. 
Table 63. Breakdownof department of instruction of teachers 
of economic education. 
Absolute 
Response Frequency Percent 
Business Education 34 16.6 
Social Studies 116 56.6 
Economics 12 5.6 
Distributive Education 14 6.8 
Other 29 14.1 
Total 105 lQO .• O 
Comparative Responses 
The use of state prescribed materials was indicated by both the 
administrators and the instructors. Although eight administrators 
indicated that the prescribed materials must be used for either the 
course outline or the course structure, only six instructors indicated 
that they were using the materials. 
The comparisons of teacher academic and economic education back-
grounds with the factors of courses taught, course content, material 
usage, and methods of instruction indicated various relationships. The 
following tables show these relationships. 
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Table 64 shows workshop or in-service training compared to content 
in classes taught for free enterprise education. The response indicating 
"none" or no participation in training tends to decline as coverage of a 
concept becomes more complete. For Statement One, what economics is 
about, the percent respoBse in "none" starts from 100 percent and declines 
to 29 percent as coverage ranges from none to complete coverage. State-
ment Two, the nature of economic problems, the responses for "none" range 
from 100 percent to 21 percent as options range from none to complete 
coverage. Statement Three, the basis of economic questions, ranges from 
50 to 17 percent as options range from none to complete coverage. and the 
fourth statement responses for the option "none" range from 100 to 43 
percent as coverage ranges from none to complete. The same relationship 
did not apply to the other statements, five through seven. 
Only two instructors indicating some workshop or in-service training 
responded that they were not teaching any of the first four concepts, 
Statements One through Four. This is indicated by the 9 percent response 
in Statement One in each of the 7-9 and 10+ quarter hour options. 
The concepts of distribution of income, Statement Five, the u.s. in 
the world economy, Statement Six, and other economic systems, Statement 
Seven, show slightly different patterns than the other concepts. The 
instructors with no training in workshops or in-service, responded in 
ranges from 33 to 34 percent, 50 to 49 percent, and 50 to 50 percent as 
coverage of concepts increased. However, all the percents increased and 
then declined. 
Workshop 
or in-
service 
training 
Quarter 
Hours 
No resp 
None 
1-3 
4-6 
7-9 
10+ 
----
Table 64. Workshop or in-service training participation compared to content in 
courses, by column percents. 
The nature of eco-
What economics is nomic problems of The basis of what, 
about, how one wants, scarce how, how much to 
Number of thinks about eco- resources, need for produce and who will Economic growth 
Responses nomics problems. economic systems. receive the goods. and stability. 
Statement One Statement Two Statement Three Statement Four 
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Table 64. (Continued) 
Workshop 
or in-
service Number of Distribution 
training Responses of income. 
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(Total Responses) 3 14 34 79 44 4 
The U.S. in the 
world economy_ 
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Table 65 indicates that as coverage of concepts increases from 
none to complete coverage, means of quarter hours in specific economics 
classes increase. Specific ranges of means of quarter hours are shown: 
(as coverage increases) Macroeconomics (basic) 1.0000 to 4.4286 
Microeconomics (basic) 1.0000 to 3.5714 
Intermediate macro 1.0000 to 2.0000 
Intermediate micro 1.0000 to 1.5714 
Money and Banking 1.0000 to 1.0714 
Labor economics 1.0000 to 1.2857 
Other 4.0000 to 4.0714 
These means of quarter hours increase as the concept of what economics 
is about is more thoroughly covered by instructors. Similar results can 
be seen for the concepts: the nature of economic problems, the basis of 
economic decisions, the u.S. in the world economy, and other economic 
systems. These relationships can be seen in Tables 66 through 71. 
From these same tables, a relationship can also be seen between 
greater numbers of means of quarter hours in basic economics classes and 
greater coverage of the concepts listed above. Ranges for the means of 
quarter hours in basic economics as coverage of concepts increases are 
as follows: 
Macroeconomics Microeconomics 
What economics is about 1.0000 to 4.4286 1.0000 to 3.5714 
Nature of economic 
problems 1.0000 to 4.0000 .7500 to 2.6842 
Basis of economic 
decisions 1.3529 to 2.7500 .6471 to 2.0833 
Economic growth and 
stability .8235 to 10.0000 .3529 to 9.0000 
Distribution of income 1.6667 to 2.5000 1.6667 to 2.2500 
u.s. in world economy 2.5000 to 8.0000 2.5000 to 5.0000 
Other economic systems 3.2500 to 5.0000 2.5000 to 4.5000 
Table 65. Class content (what economics is about, how one thinks about economic problems) 
compared to means of quarter hours of specific economics classes completed by 
instructors. 
; 
Means of 
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Table 66. Class content (the nature of economic problems of wants, scarce resources, tbe need 
for an economic aystem) compared to means of quarter hours of specific economics 
classes comoleted bv instructors. 
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Table 67. Class content (basis of the decision in the U.S. of what, how, and how much to produce and 
who will receive the goods) compared to means of quarter hours of specific 
economics classes completed by instructors. 
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Table 68. Class content (economics growth and stabil~ty) compared to means means of quarter hours 
in specific economics classes completed by instructors. 
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Table 70. Class content (the u.s. in the world economy) compared to means of quarter hours 
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t 
I 
.:Unonnt j 
of Number ofl 
_Collt..e.I1.t Responses t 
I 
i 
No resp 4 
None 21 
Very 
Little , 40 
Some i 63 
Good I 
Coverage! 47 
I 
Complete I 
Coverage I 2 
1+ resp I 1 
1 
T. Hours' (178) 
I , 
I 
! 
I 
-- ----------------------
Means of 
Hours in specific economic classes 
._----------------_._-----
-~ 
"t:I C» 
11 CD 
.......... 
::s n 
n 
-b"i= 
..... n 
to 11 
CD 0 
......,to 
n 
o 
::s 
~ 
..... 
n 
CD 
2.5000 
L.1429 
2.2250 
2~4921 
2.5957 
5.0000 
8.0000 
420 
! 
-tiel 
"t:I C» 
1'1 CD 
.......... 
=' n n 
..... 3: 
"t:I ..... 
..... n (1) 11 
CD 0 
......,to 
n g 
~ 
..... 
n 
CD 
if;c 
n rt 
t1 (1) g ~ 
n to 
o Q. g t" 
S rt 
..... to 
n 
rt 
::T 
to 
o 
1'1 
'< 
~,---------+--: --! I I 2.5000 : 
! 
i , 
I 
I 
I j 
! 
I 
1 
I 
t 
I 
.3810 
.9500 
1.7302 
1.4894 
4.5000 
5.0000 
249 
1.2500 
.. 5714 
.5750 
.3651 
.8085 
3.0000 
107 
i!~ 
n rt 
t1 to 
o 11 
(1) S 
n to 
o Q. 
::s ..... 
o C» S rt 
..... (1) 
n 
~ 
::T 
to 
o 
t1 
'< 
.1429 
.2000 
.4762 
.6809 
73 
ef 
::s 
to 
'< 
m 
Q. 
f 
~ 
OQ 
1.2500 
.9524 
1.3750 
1.1111 
1.3404 
1.5000 
216 
~ 
cr 
o 
t1 
(I)' 
n 
o 
~ 
..... 
n 
Ul 
o 
rt 
::T 
to 
t1 
----+--~------~-
1.2500 I 2.5000 I I 
I 
.5238 I .4762 I , 
I 
.5750 1.1 .. 000 
.8730 1.3175 
1.1915 1.8298 
1.S000 4.5000 
6.0000 6.0000 
159 260 
t-' 
w 
t-' 
Table 71. Course content (other economic systems, including communistic and other democratic 
societies) compared to means of quarter hours in specific economics classes 
completed by instructors. 
Means of 
Amount Hours in specific ~conomlc classes 
of 
Cwl.t.e'1t 
,...... b:J 
'0 Pl 
I'i CD 
bh 
n 
-b"if 
~n 
CD I'i 
CD 0 
'-"CD 
n 
0 
::s 
a 
h 
CD 
,...... b:J if~ :J:H f .- 0 '0 Pl .... ::S rt .... CD n rt o rt 0- :;,-
::s .. I'i CD t1 fI) CD 0 CD 
o 0 ~ g o I'i ~ t1 I'i ~:J: CD S L'iJ n CD n CD ~ ~ .... OQ. o (l. n 
fI) n ::s .... ::s .... Q. 0 
CD t1 a ~ a ~ ::s '-"0 b:J a fI) .... CD .... (0 Pl 
9 n n ::s .... p;" n 
::s ~ t-i ~ CD a :;,-8 CD OQ .... 0 I 
n t1 I'i I CD ~ ~ 
i 
No resp I 4 3.2500 , 
None ! 32 1.5000 I ! 
2.5000 
-t---
1.5000 4.0000 I 
I 
.. 2500 .5313 .0938 ! .9375 .4063 .8125 
Very i i 
I 
Little I 35 2.1714 
Some I 61 2.3607 
Good I 
coveragJ 41 3.0488 
3 ; ~. 1.3333 2 T 5.0000 
• Hours (178)' -420 
I ! 1.0000 .2571 j 1.8286 .8286 2.0000 ! I 1.5410 .5410 .3934 ! .8525 .6557 I I .. 688S I 
2.1951 .9512 I 1.0488 I 1.5610 1.5366 2.1220 
1.0000 1.0000 
! 
1.0000 I 1.0000 1.0000 4.0000 
4.5000 3.0000 I 1.5000 5.0000 4.5000 
249 107 73 260 216 159 
.... 
W 
N 
Participant Comments 
Following is a compilation of pertinent comments made by survey 
participants concerning free enterprise education. 
1. I would be very interested in taking courses in economics 
now that the state has placed such importance on it. 
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2. This doesn't seem to apply too much to me. I do mostly from 
the standpoint of the consumer and his money management prob-
lems. In occupational clothing we do a little on the 
economic part of selling and things pertaining to the fashion 
industry. 
3. I am surprised that home economics has not been included in 
your survey. I don't know alot about economic theory. How-
ever, I know a great deal about consumerism, credit, budgeting, 
etc., which I feel is an important part of the overall economics 
education of students. 
4. This year we (three departments consisting of home economics, 
business and social studies) are piloting a program to teach 
this. I teach only a few aspects and then my students rotate 
to the other teachers. Next year we will have a course 
taught at [Name of High School] called Dollars and Sense. 
This course will involve four departments and the students 
will rotate to each department each term (4 terms/year). I 
don't claim to know and teach all areas of free enterprise but 
can teach in my area of expertise. So the course may be more 
complete than the information I teach. 
5. They should be taught during the week in the afternoon or 
evenings instead of using up a month or so of Saturdays. 
Maybe the people who organize do not know what to do with 
their Saturdays, but many of us do. I feel if something is 
worth having then it should be worth doing but not always 
at the expense of the educator. [Referring to workshops.] 
6. We are currently considering the integration of economic 
theory of free enterprise with Qur U.S. History program. 
It depends on district funding to create such a program. 
The Utah School Board is good at guides but poor at actual 
usable materials. I have taught economics and found it 
terribly boring as a high school course in and of itself. 
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Our program would include field trips to the state liquor 
stores and Mountain Fuel Company and other examples of Utah's 
free enterprise system, with legislative guests to explain 
free enterprise. 
7. The courses presently being taught on a high school level 
tend to do a lot of harm because of the total or near total 
ignorance of many instructors. I suggest that most workshops 
are superficial, too. To meet the intent of the legislator's 
current move I would hope we make a serious attempt to really 
acquaint students with economics. 
8. This questionnaire in no way allows me to indicate the success 
I have had in teaching economic concepts, e.g. state and 
national awards. 
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9. I teach American History and the principles of economics always 
come up and are discussed. 
10. I am an advisor to our Future Business Leaders of America 
(FBLA). Our goal is to learn more about the American Economic 
System. We use the booklet prepared by the Advertising Council 
and the u.S. Department of Commerce. 
11. I would like very much to work on a masterg degree in economic 
education. At the present time, I am trying to find the 
necessary financial assistance to begin. I enjoyed responding 
to your questions on this survey. 
12. I was given a copy of Dr. Clowards text - Principles and Con-
cepts of the Free Market System. If you have any great influence 
in the state, tell the powers to get .omeone who can write a 
book on a level that can be understood. Until the English people 
start teaching vocabulary and English instead of literature you 
folks better back off the big words such as marginal propensity 
to consume and compute the multipler etc. Hang in there. 
13. My teaching assignment is American History. I try to cover 
an interesting course in economics. There are no economic 
classes taught in [school]. 
14. We are now working on plans for a free enterprise class for 
next year - for your information, I have included a copy of 
our tentative outline. We plan to start this in all high 
schools in 1977-78, through the business department. I was 
sorry and surprised that the legislature did not make "free 
enterprise" or "consumer economics" a graduation requirement. 
This country lacks generally a basic economic education. I 
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feel this is a business department role, however, rather than 
social studies. 
15. The wording of the bill concerns me - the benefits of free enter-
prise are to be taught - so should the problems. 
Summary 
The findings of this survey have covered information from 
administrators and instructors concerning the interpretations and 
implementations of Senate Bill 203. The four areas that the study 
was concerned with have been investigated. Those areas are: 
1. Administrators 
2. Courses 
3. Instructors 
4. Comparative responses 
This data will now be examined for conclusions and recommendations 
in order to improve free enterprise education in Utah. 
CHAPTER V 
SUMMARY, CONCLUSIONS, RECO~IENDATIONS, AND DISCUSSION 
This study was a survey of the interpretations and implementations 
of the requirements for free enterprise education in all Utah public 
secondary schools, as stated by Senate Bill 203. 
Suuonary 
The areas of study of this survey include: 
1. Administrators: How they interpreted the guidelines, how they 
decided upon and justified the approach they used, what instructional 
materials they decided to use, and what their attitudes were toward 
offering the additional instruction without additional funding. 
2. Courses: What are the classes being taught, what is the content 
contained in those classes, what materials are being used or are being 
sought for use for those classes, and what are the teaching methods being 
used in those classes being taught to fulfill the requirement for Senate 
Bill 203. 
3. Instructors: What are the academic and economic education 
backgrounds of those instructors teaching the classes to fulfill the 
bill requirements. 
4. Comparative Responses: How do stated uses of materials compare 
between administrators and instructors and how do instructors academic 
and economic education backgrounds compare with the conditions in the 
courses taught to fulfill the requirements of Senate Bill 203. 
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All forty school districts in Utah were surveyed to gather complete 
data on free enterprise education in Utah. All administrators and instruc-
tors involved in the interpretations and implementations of free enter-
prise education were surveyed. 
Initially, superintendents of the forty school districts were 
contacted to learn the names of the relevant administrators and instruc-
tors. After collection of these names, questionnaires were mailed. 
Different questionnaires were developed for the admininstrators and 
the instructors. 
After return of an overall 92 percent of the questionnaires, the 
data was sorted and tabulated. Frequency counts and percents were 
calculated for all question responses from the administrators and 
instructors. Cross tabulations and tables of means were prepared for the 
comparative responses. 
Conclusions 
The following conclusions were drawn from the data analysis resulting 
from the survey of the interpretations and implementations of Senate 
Bill 203. 
1. The administrators generally interpre~ed the guidelines to 
mean that economic principles should be integrated into current courses, 
or that units or sections of economics should be injected into current 
courses. Over half of the administrators interpreted the guidelines 
to mean implementation by fall, 1977. Another quarter of the number 
of administrators indicated that the instructional requirement was to be 
implemented immediately. 
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2. The approach to be followed for determining the fulfillment of 
the requirement will basically be organized by instructors. An almost 
equal number of programs will be organized under a cooperative effort of 
local school personnel. 
3. The approach being followed by the school districts to fulfill 
the Senate Bill 203 requirement was justified largely by curriculum 
directors, school boards, or a combination of other local school 
administrators. 
4. Concerning the use of the state prescribed instructional 
materials, the majority of the administrators believed that the materials 
could be used for references. Few administrators indicated that the 
materials must be used to structure the free enterprise instruction. 
5. Generally, more classes for economic education are not offered 
because of the lack of instructors and the lack of interest. 
6. There is little workshop participation by instructors because 
of lack of interest. 
7. Lack of curriculum development exists because of a lack of 
interest on the part of instructors. 
8. Fully adequate programs (qualified instructors, materials, 
classes) are not possible without additional funding. 
9. The lack of funding is a minor reason for deficient programs. 
10. Administrators do not believe that present economic education 
programs are adequate. 
11. There are few classes being taught in Utah entirely devoted 
to free enterprise education. 
12. When free enterprise principles are integrated into classes, 
generally those classes are social studies, business education, or other 
vocational education classes. 
13. The content specified by the National Task Force as being 
essential is ge~erally indicated a third of the time to be taught 
very little or not at all. Half of the state's economic education 
instructors are teaching those concepts some of the time. Very 
few instructors cover the concepts completely. 
14. Material used for instruction of free enterprise education 
consists of textbooks which are used a majority of the time. 
d5. Texts used in economics classes are of a wide variety. 
16. The methods of instruction for free enterprise education 
are mostly lecture. Large group instruction is also used. 
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17. MOst instructors of free enterprise prin&iples have a sacial 
studies undergraduate major. Several of the instructors have degrees 
in business education. 
18. There are few graduate degrees earned by instructors. 
19. There have been few hours earned by instructors in economics 
classes. A relatively low number of instructors had taken any 
basic economics classes. 
20. Few instructors have participated in workshop or in-service 
training for economic education. The biggest reasons are lack of 
funding and lack of time. 
21. Over half of the instructors have been teaching for 10 or 
more years. 
22. Over half of the instructors belong to the social studies 
department. 
23. Instructors with more in-service or workshop training are 
more likely to be teaching an economics class. 
24. Instructors with greater training in workshops or in-service 
generally cover the concepts indicated by the National Task Force. 
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25. Instructors with more basic economics generally teach greater 
coverage of the National Task Force concepts. 
Recommendations 
After reviewing the conclusions drawn from the data, the following 
recommendations are made: 
1. Definite guidelines need to be communicated from the state to 
the school districts on course implementation. Guidelines sh»uld be 
made, but not mandated, on course structure and content. 
2. Materials prescribed from the state need to be a wide variety 
of the available materials. Appropriate materials should be evaluated 
and recommended by economic education specialists. 
3. Extensive participation in workshops or basic economic core 
classes is recommended for instructors who are teaching free enterprise 
i 
principles. The training should be funded by the state. The training 
should be available to all instructors in the various departments that 
teach economics, not restricted to a few. The training should be made 
available in all parts of the state to reach as many instructors as 
possible. 
4. Economic education should become a high schoo.l graauatl.on:: 
requirement. This would include the instruction on the essentials, 
benefits, and deficiencies of all economic systems. Using economic 
theory and facts for a basis, economic thought and analysis would 
be developed. 
5. If the reasons for inadequate programs are largely the lack of 
interest, then school districts should attempt to find interested person-
nel to handle the programs. 
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Recommendations for Further Study 
Many studies in the state of Utah have indicated a lack of 
economic understanding by Utah students. This study"has shown what is 
being done in the public secondary schools to fulfill the requirement 
of free enterprise education. Further study must be done to attempt 
to find relations between what is being done in the schools and what 
students are learning. Only if educators know what instructional 
methods promote economic understandings, can appropriate programs 
be instituted. 
Discussion 
Although the Utah legislature passed a law requiring free enterprise 
education in all public schools in Utah, the school systems must imple-
ment the" requirement. There seems to be a lack of communication between 
these two groups. 
There did seem to be an agreement among economic educators that 
the requirement of free enterprise education should be all economic 
education, not only free enterprise. This is basically explained 
by the fact that there is not a pure free enterprise economy and students 
must understand the other aspects of the economy. 
There also appears to be a great amount of confusion on the 
definition of economics and free enterprise education. As Horton and 
Weidenaar explained, although consumer education and other classes are 
important, they are not economics. It is difficult to assess the amount 
of economic education in the state when there is no concensus on what 
constitutes economic education. 
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Appendix A 
Questionnaires 
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Administraturs 
Please indicate one appropriate response for each question, unless more responses 
are requested. All responses are strictly CONFIDENTIAL by name, department, and school. 
Senate Bill 203, passed by the Utah legislature in 1975, requires all secondary schools 
to offer instruction on the benefits and essentials of the free enterprise system. 
Free enterprise education, economic education and economic principles are terms used to 
mean knowledge of economic concepts and logic and the ability to apply these concepts 
analytically. 
1. What was your source of initial 
information about requirements 
of Senate Bill 203? 
2. How did you interpret the 
required instructional offering 
of Senate Bill 203? 
3. What was your interpretation of 
the requirement of Senate Bill 203 
on the use of materials prescribed 
by the state superintendent of 
public instruction? 
4. What was your interpretation of 
the time schedule for implementing 
instruction for economic principles? 
5. If you have or soon will implement 
an economic education program, who 
will develop it? 
6. How was the approach used in 
question #5 ]ustified? 
7. Should more classes, containing 
economic edu.cation, be offered? 
a. Mailings from the legislature 
b. Utah Council for Economic Education 
c. State School Board 
d. Other (Please specify) 
a. One semester of economics 
b. One year of economics 
c. Integration of economic principles 
in current courses (SS, Gav't, Bus.) 
d. Units or sections injected into 
current courses 
e. Other (Please specify) 
a. Must be used for course outline 
b. Must be used for course structure 
c. Can be used for reference 
d. Does not have to be used 
e. Other (Please specify) 
a. lmmediate implementation 
b. By fall 1977 
c. No time schedule 
d. Other (Please specify) 
a. Utah Council· on Economic Education 
b. Instructors 
c. Curriculum director 
d. Other (Please specify) 
a. Curriculum director approval 
b. Utah Council on Economic Education 
c. School board approval 
d. Other (Please specify) 
a. Yes, a basic economics course 
approv 
b. Yes, more integration in current classe~. 
c. No,classes offered are adequate 
d. Other (Please specify) 
a. Lack of interest 
h. Lack of funding 
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8. If you answer to H7 was yes, why 
haven't more classes, containing 
economic education been offered? c. Lack of qualified instructors 
9. Do instructors of economic 
education participate in in-service 
or workshop instruction in economic 
education? 
d. Lack of materials 
e. Other (Please specify) 
a. Yes, they are required by the district 
h. Yes, they participate on their own 
c. Possibly some instructors participate 
d. They do not particpate to my knowledge 
e. Other (Please specify) 
10. If your answer to 19 was no, why ____ a. Lack of interest 
Lack of funding haven't more instructors participated ____ b. 
in in-service training or workshops c~ Lack of qualification 
Other (Please specify) for economic education? d. 
11. Is there a lack of curriculum 
development in the area of 
economic education? 
12. If your answer to Hll was yes, why 
is there a lack of curriculum devel-
opment in the area of economic 
education? 
13. Is there a lack of development 
of materials for economic education? 
14. If your answer to #13 was yes, why 
is there a lack of development of 
materials for economic education? 
a. Yes, nation wide lack 
b. Yes, state wide lack 
c. Yes, district wide lack 
d. No, development seems sufficient 
e. Other (Please specify) 
a. Lack of interest 
b. Lack of funding 
c. Lack of materials 
d. Other (Please specify) 
a. Yes, nation'wide lack 
h. Yes, state wide lack 
c. Yes, distr~ct wide lack 
d. No, development seems sufficient 
c. Other (Please specify) 
a. Lack of interest 
b. Lack of funding 
c. Lack of resource persons 
d. Other (Please specify) 
15. Is it possible to offer an adequate a. Definitely 
Probably 
Possible 
Doubtful 
No 
economic education program without b. 
additional funding? (Adequate m.eaning -- c. 
qualified instructors, relevant ---- d. 
materials, appropriate class offering)==:= e. 
16. What features need to be added to 
your district's program before you 
believe that it would be adequate 
for economic education? 
a. Nothing, it is adequate 
b. More qualified teachers (quality) 
c. Materials 
d. Course offerings 
e. All prev"'!.c!,.;') Hreas 
f. Other (Ple.:3ge qpecify) 
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Instructors 
Please indicate one appropriate response for each question, unless more responses 
are requested. All responses are strictly CONFIDENTIAL by name, department, and school. 
Senate Bill 203, passed by the Utah legislature in 1975, requires all secondary schools 
to offer instruction on the benefits and essentials of the free enterprise system. 
'ree enterprise education, economic education and economic principles are terms used to 
mean knowledge of economic concepts and logic and the ability to apply these concepts 
analytically. 
1. What classes are you currently 
teaching that are entirely devoted 
to free enterprise education as 
mandated in Senate Bill 203? 
(Please indicate the length of 
each appropriate class.) 
2. What classes are you currently 
teaching that contain units, 
sections, or an 1fttegration 
economic concepts? 
3. Which of the following content 
areas (in questions 3.1 through 
3.7) are contained in your course, 
courses, units, sections, or integrated 
lessons for economic education? 
3.1 What economics is about, how 
one thinks about economic 
problems. 
3.2 The nature of economic problems 
of wants, scarce resources, the 
need for an economic system. 
3.3 The basis of the decision in 
the U.S. of what, how, and how 
much to produce and who will 
receive the goods. 
3.4 Economic growth and stability. 
year sem qtr other 
a. Economics 
b. Social Studies ------
------c. Vocational Ed. 
d. General Bus. ------
------e. None 
f. Other (Pl ease speclfyL 
------
a. Economi\.:::; 
b. Social Studies 
c. Vocational Education 
d. General Business 
e. Other (Please specify) 
a. None 
b. Very little 
c. Some 
d. Good coverage 
e. Complete coverage 
a. None 
h. Very little 
c. Some 
d. Good cover age 
e. Complete coverage 
a. None 
h. Very little 
c. Some 
d. Good coverage 
e. Complete coverage 
a. None 
b. Very little 
c. Some 
d. Good coverage 
e. Complete coverage 
3.5 Distribution of income. 
3.6 The u.s. in the world economy. 
4. 
5. 
3.7 Other ecot'lomic systems, 
including communistic and 
other democratic societies. 
How do you use a textbook? 
If the class you are teaching is 
an economics class, principles or 
applied, what text is being used? 
6. How often is a text used? 
7. What supplementary materials 
are being used? 
8. What are your greatest sources 
of materials for economic education? 
Please check ALL correct answers and 
specify sources not listed. 
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a. Nnn~ 
h. Very little 
c. Some 
d. Good coverage 
e. Complete coverage 
a. None 
b. Very little 
c. Some 
d. Good coverage 
e. Complete coverage 
a. None 
b. Very little 
c. Some 
d. Good coverage 
e. Complete coverage 
a. Entire text 
b. Some parts 
c. Outline for course 
d. Reference only 
e. Not used at all 
a. The Wor1dl~ PhilosoEhers, Heilbronner 
b. Free Market System, Cloward 
c. No text is used 
d. Other (Please specify) 
a. Daily 
b. 3 times per week 
c. Once per week 
d. Once every two weeks 
e. Never 
f. Other (Please specify) 
a. Resource persons 
b. Films 
c. Group projects 
d. Interviews 
e. Other (Please specify) 
a. Curriculum library 
b. Conanunity 
c. State Council on Economic Education 
d. Joint Council on Economic Education 
e. Other (Please specify) 
lank the following methodologies in 
order of how often you use them. The 
most widely used method would be HI. 
If you do not use a method t leave it 
blank. 
10. What ia your undergraduate major? 
11. Please indicate the number of 
quarter hours you have completed 
beyond your bachelor's degree in 
each of the following areas. 
(example: . if you have taken 6 
hours in economics -
6 Economics) 
12. If you have acquired a master's 
degree t what is your major? 
13. Please indicate the number of 
quarter ho~rs you have completed 
beyond your master's degree in 
each of the following areas. 
(To be answer~d in the fashion 
of #11) 
14. Please indicate the number of 
quarter hours you have completed 
in specific economics courses, 
whether undergraduate or graduate. 
(To be answered in the fashion 
1)£ III and. 1113.) 
15. a~ve you participated in any 
summer workshops or in-service 
training for economic education? 
a. 
b. 
c. 
d. 
e. 
f. 
--g. 
a. Business Education 
b. Social Studies 
c. Economics 
d. Distributive Education 
e. Other (Please specify) 
a. Business Education 
b. Social Studies 
c. Business Administration 
d. EconClllics 
e. Other (Please specify) 
a. Business Education 
h. Social Studies 
c. Business Administration 
d. Economics 
e. Other (Please specify) 
a. Business Education 
h. Social Studies 
c. Business Administration 
d. Economics 
e. Other (Please specify) 
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a. Basic macroeconomics (Principles) 
b. Basic microeconomics (Principles) 
c. Intermediate macroeconomic theory 
d. Intermediate microeconomic theory 
e • Money and Banking 
f. Labor economics 
__ g. Other (Please specify) 
a. None 
b. 1-3 quarter hours 
c. 4-6 quarter hours 
d. 7-9 quarter hours 
e. 10 or more quarter hours (Please specify) 
16. If you .lre interested in attending 
in-service training or workshops 
for economic education. why haven't 
you? 
17. 
18. 
How .any years have you been 
teaching? 
In what department are you 
currently teaching? 
• 
a. Not interested 
h. Lack of funding 
c. Lack of time 
d. Other (Please specify) 
a. 
h. 
c. 
d. 
Less than one 
1-3 years 
4-6 years 
-- . 
7-9 years 
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e. 10 or more years (Please specify) 
a. 
b. 
Business Education 
Social Studies 
c. Economics 
d. Distributive Education 
e. Other (Please specify) 
Appendix B 
Letter to Superintendents 
DEPARTMENT OF 
BUSINESS EDUCATION 
Superintendent 
S~hool Distlrict 
Street Address 
City, State Zip Code 
Dear __________ _ 
UTAH STATE 
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UNIVERSITY 
COLLEGE OF BUSINESS 
UMC 35, LOGAN, UTAH 84322 
1977 Phone (801) 752-4100 Ext. 7988 January 28, 
As you are aware, Senate Bill 203 was passed in 1975, and almost amended in 1977, 
in an attempt to remedy the lack of economic understanding among high school students. 
There is a need to know what effect Senate Bill 203 has had on the schools and what the 
economic programs consist of now. Therefore, a project is being undertaken to deter-
mineWlat content is being taught, what teaching methods are effective, what qualifica-
tions instructors should have, and how to implement effective programs. It is proposed 
that this survey project encompasses the entire state of Utah. 
To complete this survey, it will be necessary to reach each school district at 
two levels. 
I. The local administrator who handled the initial interpretations and implement-
ations of Senate Bill 203, requiring free enterprise education. 
2. All instructors of free enterprise education, regardless of department or 
title of class taught. Free enterprise education could be taught in several 
classes in each high school in each district. 
Each of these educators that is identified will be sent a questionnaire. Administrators 
will receive one type of questionnaire and instructors will receive a different question-
naire. All respondents will be kept strictly confidential. 
Would you please send to me, in the pre-addressed stamped envelope, the names of 
the relevant administrator and instructors in your district. A form is enclosed for 
this information. It would be appreciated if you would send these names to me by 
Feb. 4. If you have questions, please feel free to call me at 752-4100, extension 
8291 or 752-8967. 
Your interest and assistance will be greatly appreciated. Thank you for your 
consideration of this project. 
Sincerely, 
Marsha M. Campbell, Project Coordinator 
Boone Colegrove, Utah Council on Economic 
Education, Endorsement 
Please return to: Marsha M. Campbell 
Utah State University 
Department of Business Education 
UMC 35 
Logan, UT 84322 
Administrator handling interpretations and implementations of Senate 
Bill 203. 
Name 
------------------------------------------Title 
------------------------------------------Address 
----------------------------------------
Instructors of free enterprise education. 
Name 
Address 
Name 
-------------------------------------------Address 
----------------------------------------
Name 
-------------------------------------------Address 
Name 
Addre-s-s-----------------------------------------
Name 
Address 
Name 
Address 
Name 
Address 
Name 
Addre-s-s-----------------------------------------
(School) 
(School) 
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Superintendent 
School District 
Street Address 
City, State Zip Code 
Dear __________ __ 
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February 9, 1977 
Your interest in economic education for Utah high school students is 
valuable! Senate Bill 203, passed 1975, requires free enterprise education 
be a part of all secondary curriculums. As I explained in the letter of January 
28, there is a need to know what effect the bill has had on the schools. There-
f~re, a study of the entire state of Utah is being made to determine exactly 
what content is being taught, what teaching methods are effective, what qualifi-
cations instructors should have, and how to implement effective programs. 
As indicated before, it will be necessary to reach all school districts at 
two levels to complete the survey. 
1. The local administrator who handled the initial interpretations and 
implementations of Senate Bill 203, requiring free enterprise education. 
2. All instructors of free enterprise education, regardless of department 
or title of class taught. Free enterprise education could be taught in 
several classes in each high school in each district. 
Each of these educators that is identified will be sent a questionnaire. Admin-
istrators will receive one type of questionnaire and instructors will receive a 
different questionnaire. All respondents will be kept in strict confidence. 
Would you p1eaaesend to me, in the pre-addressed, stamped envelope, the 
names of the relevant administrator and instructors in you district? A form is 
enclosed for this information. It would be appreciated if you would send these 
names to me by February 18. If you have questions, please feel free to contact 
me at 752-4100, extension 8291, or 752-8967. 
If you have recently mailed the form to me, thank you for your assistance. 
Your consideration for this project is appreciated. 
Sincerely, 
Marsha M. Campbell 
Project Coordinator 
Appendix C 
Cover Letters 
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UTAH STATE UN'V~RS'TY 
DEPARTMENT OF 
BUSINI;SS EDUCATION 
Dear Administrator: 
March 4, 1977 
COLLEGE Of BUSINESS 
UMC 35, I-OGAN, UTAH 84322 
Phone {SOH 752-4100 Ext. 7988 
Your school district superintendent has consented to parti-
cipatein this study concerning free enterprise education in Utah. 
The superintendent has identified you as the administrator who 
handled the initial interpretation and implementation of Senate 
Bill 203, requiring free enterprise education. 
I ask you assistance for this base study on economic educa-
tion by filling out the attached questionnaire. Questionnaire 
respondents will r~in anonymous by personal identity and school 
distric't. I would appreciate it if you could return this question-
naire in the pre-addressed, stamped envelope by February 
The study results should be valuable to all of us to know 
what is the current status of free enterprise education in Utah. 
If you wish to have a summary of the findings and conclusions, 
please write to this address: 
Marsha M. Campbell 
USU Apt. 8-C 
Logan, UT 84321 
Thank you for your consideration of this project. 
Sincerely, 
Marsha M. Campbell ~ 
proj~ct Coordinato~/: ~ e. ~~~~~-'~"---~_. ~grove, ndoI'\$4~mt 
Utah Council on 
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UTAH STATE UNIVERSITY 
DEPARTMENT OF 
BUS'N~~ EOUCATION 
Dear Instructor: 
March 4, 1977 
COLLEGE OF BUSIN~SS 
UMC 35, LOGAN, UTAH 84322 
Phone (801) 752-4100 Ext. 7988 
Your school district administrators have consented to parti-
Cipate in this study concerning free enterprise education in Utah. 
The superintendent has identified you as an instructor of free 
enterprise principles. 
I ask your assistance for this base study on economic educa-
tion by filling out the attached questionnaire. Questionnaire 
respondents will remain anonymous by personal identity and school 
district. I would appreciate it if you could return this question-
naire in the pre-addressed, stamped envelope by February 
The study results should be valuable to all of us to know 
what is the current status of free enterprise education ill Utah. 
If you ~ish to have a summary of the findings and conclusions, 
please write to this address: 
Marsha M. Campbell 
USU Apt. 8-C 
Logan, UT 84321 
Thank you for your consideration of this project. 
Sincerely, 
Marsha M. Campbell 
Project Coordinator 
c_~~~ C. C  .~~~4-
Boone Colegrove ,,-~E~n~[t:.8~ 
Utah Council on Eco 
Appendix D 
Follow-up Letters 
OEPARTMENT OF 
BUSINI;SS EOUCATION 
UTAH 
Dear Administrator: 
S T·A T E 
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UNIVERSITY 
CQLL£G~ OF BUSINESS 
UMC 35, LQGAN, UTAH 84322 
Phone CS01) 762·4100 Ext. 7988 
Your interest in free enterprise education in Utah is important! 
Your school district superintendent has consented to participate in this 
study concerning free enterprise education in Utah. The superintendent 
has identified you as that administrator who handled the initial inter-
pretation and implementation of Senate Bill 203, requiring free enter-
prise education. 
If you have already mailed the previously sent questionnaire, I 
thank you for your help in the study. Administrator response has been 
excellent 80 far, but for a complete study a complete response is needed. 
As you know, questionnaire respondents will remain completely anonymous 
by personal and school identity. I would appreCiate it if you could 
return this questionnaire in the pre-addressed, stamped envelope by 
The results of this study should be valuable to all concerned with 
economic education in Utah. Thank you for your consideration of this 
project. 
Enclosure 
Sincerely, 
~"'.('~ 
Marsha M. Campbell 
Project Coordinator 
OEPARTMENT OF 
BUSINE$S EDUCATION 
UTAH 
Dear Instructor: 
STATE 
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UNIVERSITY 
COLLEGij OF ~USINESS 
\JMC 35~ LOGAN, UTAH 84322 
Phone (801) 762·+100 Ext. "7988 
February 17, 1977 
Your interest in free enterprise education in Utah is important! 
Your school district administrators have consented to participate in 
this study concerning free enterprise education in Utah. The super-
intendent has identified you as an instructor of free enterprise 
principles. 
If you have already mailed the previously sent questionnaire, I 
thank you for your help in the study. Instructor response has been 
excellent 80 far, but for a complete study a complete response is 
needed. As you know, questio~naire respondents will remain completely 
anonymous by personal and school identity. I would appreciate it if 
you could return this questionnaire in the pre-addressed, stamped 
envelope by February 25. 
The results of this study should be valuable to all concerned 
with economic education in Utah. Thank you for your consideration 
of this project. 
Sincerely, 
'»L~~~~ 
Marsha M. Campbell 
Project Goordinator 
Appendix E 
Instructor Follow-up 
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If there is a particular reason that you can not answer and return the 
questionnaire, please indicate below. 
-...;....-
Free enterprise eudcation does not pertain to me. 
---
My school district does not allow me to return questionnaires. 
Other 
---
Thank you for your consideration. 
Appendix F 
Compilation of State Information 
November 10, 1976 
Dear Governor, 
As you know, all states have shown an interest in the 
economic education of its citizens. Some states have taken 
different routes to educate their citizens economically than 
others. 
Utah has recently passed Senate Bill 203, requiring all 
secondary schools to give instruction on the free enterprise 
system. I am a graduate student at Utah State University. I 
am beginning a study on the implications and implementations 
of Senate Bill 203. For this study, I believe it is important 
to know what other states have done and are doing about economic 
education. 
Would you please send me any information on laws or any 
action taken concerning economic education in your state? I 
would appreciate any information you could send as soon as 
possible. 
Thank you for your time and prompt attention of this matter. 
Sincerely, 
Marsha M. Campbell 
Utah State University 
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Mandate on 
Economic No 
States Education State Council Information 
Alabama pending X 
Alaska None 
Arizona X X 
Arkansas X X 
California X X 
Colorado X 
Conneticut X (2) X 
De1aw~re X X 
Florida X X 
Georgia pending .x 
Hawaii ~ 
Idaho pending 4 
I1lin10s X .X 
Indiana ~ 
Iowa X 
Kansas .x 
Kentucky X 
Loiusiana X )} 
Maine X 
Maryland )} 
Massechesetts .X X 
Michigan None 
Minnesota X 
Mississippi .X X 
Missouri X 
Montana X 
Nebraska X X 
Nevada X 
New Hampshire pending 
.X 
New Jersey pending X 
New Mexico 4 
New York X (6) 
North Carolina X X 
North Dakota 
.x 
Ohio X 
Oklahoma X .x 
Oregon X 
Pennsylvania 
.X 
Rhode Island X 
South Carolina X 
South Dakota pending X 
Tennessee pending 
.X 
Texas X X 
Utah X .X 
Vermont None X 
Virginia X 
Washington 
.X 
West Virginia X 
Wisconsin 
.X 
Wyoming X 
Appendix G 
Joint Council Summary 
HOW THE JOINT COUNCIL WORKS 
Board of Trustees 
representatives of 
Economics - Education - Business - Labor - Agriculture - Research 
Executive ,committee~ Standing ~ Committees 
CENTERS FOR 
ECONOMIC 
EDUCATION 
J E 
I 
AFFILIATED COUNCILS 
ON 
ECONOMIC EDUCATION 
Courses 
Curriculum materials Colleges ______ _ 
Research 
Evaluation 
COOPERATING 
SCHOOLS 
(DEEP) 
""Futur~ 
Teachers 
'" Present 
Teachers 
All 
College 
Students 
'" 
/ 
Elementary and Secondary 
Students 
~UBLIC ECONOMIC 
UNDERSTANDING 
School 
System 
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